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MOTTO 
 
Creativity is intelligence having fun. (Albert Einsten) 
 
This life is an educator and we are always in a state must learn. (Bruce Lee) 
 
Thoughts give birth to actions, actions spawned a habit, habit bore the character, 
and the character created fate. – (Aristoteles)  
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ABSTRACT 
 
Wirastika, Meli Anggraini. 2018. Students’ Perceptions on teaching 
Writing  Skill by Using EGRA Technique at Tenth Grade Students of SMK N 1 
Klego in academic year 2018/2019. Thesis, Surakarta: English Education 
Department, Cultures and Languages Faculty. 
 
Advisor : Fithriyah Nurul Hidayati, M.Pd 
Key words  : Students’ Perceptions, Teaching Learning Process, Writing Skill, 
EGRA, Recount text 
 
The problem of this research is the students’ perception on teaching 
writing skill by using EGRA technique in the tenth grade students of SMK N 1 
Klego in the academic year 2018/2019. The objective of this research were to 
know the students’ perception on teaching writing by using EGRA technique in 
the tenth grade students of SMK N 1 Klego in the academic year 2018/2019. 
     The researcher used the descriptive qualitative research. The subjects of 
this research were 23 students of tenth grade at SMK N 1 Klego. The techniques 
of collecting the data are observation, interview and questionnaire. In this research 
the researcher as active-participant. The techniques of analyzing of the data are 
reducing the data, presenting the data, and drawing conclusion. The triangulation 
used here is data triangulation and investigator triangulation.  
The researcher in this research used theory from: Robbins and Judge 
(2013). The result of this study shows that; 1) Factors in the perceiver: attitudes, 
motives, interest and expectation: students had a big expectation in teaching 
learning process focused on writing skill that using EGRA technique. They want 
to enable to write in the final exam. But, the students’ interest in learning English 
is low because of some reasons. They felt that English (writing skill) is difficult to 
be learnt. The students’ structure in sentences was not good enough. The lack of 
vocabulary of students still has problems in writing skill. Therefore, students’ 
interest in learning English still has to be developed. 2) Factor in the target: 
Novelty, motion, and size: the target of novelty, motion, and size is refers to 
students achievement in learning activities. It show from the students’ scores 
before and after teach, they are get more score after learnt by using EGRA 
technique. The students easy to arrange of text, and the students’ response using 
EGRA technique have a good response. 3) Factor in situation: time and work 
setting: the situation in this research refers to classroom management of teaching 
learning activities. The teacher should use the technique in teaching writing skill. 
It helped the teacher to manage the classroom activities in the class. 
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CHAPTER I 
INTRODUCTION 
 
This chapter discussed the background of the study, identification of the 
problems, limitation of the problem, problem statements, purposes of the study, 
benefit of the study, and definition of key terms.  
A. Background of The Study 
English language is important to learn by students, there are four skills 
which must be mastered, those are listening, speaking, reading and writing. 
English teachers should be able to master more than one skill from four skills. 
Writing skill is one of two skills which are tested in the final evaluation. In 
addition, a part of people assumed that writing skill is one most important 
skills in English language. Furthermore writing is important because it can 
accelerate students in the process of learning in the target language. Writing is 
a complicated process which involves a number of cognitive and 
metacognitive activities, for instance, brainstorming, planning, outlining, 
organizing, drafting, and revising Byrne (1997:6). 
Writing is a complex process that allows writers to explore thoughts 
and ideas, and make them visible and concrete Graith (2002). According to 
Graham and Perin (2007:9-10) says that writing has two important benefits: 1. 
It is a skill that draws on the use of strategies (such as planning, evaluating, 
and revising text) to accomplish a variety of goals, such as writing a report of 
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expressing an opinion with the support of evidence, 2. Writing is a means of 
extending and deepening student knowledge; it acts as a tool for learning 
subject matter.  
Writing is a fundamental skill, as important as speaking, listening, and 
reading. Harmer (1998:79) describes four main reasons for teaching writing. 
First, some students, instead of acquiring a language in an oral way, benefit 
greatly from seeing the language that is written down. Writing reinforces the 
grammatical structures and vocabulary that students have learned. Second, the 
writing process helps the student to think and to select words as well as 
sentences to construct a well-written text. It is all parts of learning experience 
that can increase the language mastery of the students. The differences 
between students learning styles are the third reason to teach writing. Not all 
people can deliver what they think orally and quickly. By writing, students 
may have more time to think and produce a language in a slower way to 
reflect what they have learned.  
Based on the statement, writing is the activity that one expresses their 
ideas, experience, opinion, and feeling in a text. Writing is used for many 
purposes, the order to communicate the message to others and provide 
something for the people themselves, either in a formal and informal way. 
Informal way, the written text requires more consideration on the use of 
standard language and certain rules which separates it from oral language. 
Formal writing is usually used to write a formal invitation, report, and thesis. 
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In informal writing, it is usually used to produce the sake of the writer himself 
or herself, such as dairy, shopping list, and etc.  
Writing is one of difficult subject at school. So, the teacher must create 
a good way on how to write in English correctly and easily. The teacher must 
consider the characteristics of the students which are directly related to do the 
learning process. In teaching learning process of writing, the teacher has an 
important role. John (1997: 12) states that Teacher’s role is to help students 
develop viable strategies for getting started (finding topics, generating ideas 
and information, focusing and planning, structure and procedure), for drafting, 
(encouraging multiple draft for reading), for revising (adding, deleting, 
modifying and rearranging ideas), and for editing (attending to vocabulary, 
sentence, structure, grammar and mechanics)” 
Anthony in Fauziati (2002: 5) states that method is an overall plan for 
orderly presentation of language material, no part of which contradicts and all 
of which is based upon the selected approach. Method is treated at the level of 
design in which the roles of teachers, learners, and instructional materials are 
specified. Teaching technique is theoretically related to an approach and is 
organizationally determined by a design. In this research the researcher as an 
active participant. In this case the researcher apply teaching methods to 
develop student skills in writing recount text. The researcher should make 
students interested in the material in order that students can understand the 
material easily.  
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Nowadays, there are some techniques used in teaching writing English, 
one of them is EGRA (Experience, Generalization, Reinforcement, and 
Application. By using this technique, the students are given opportunity to 
find out the form and function of the sentence by themselves. Brown (1994: 
351) says that it is built more intrinsic motivation by allowing the students to 
discover rules rather than being told them. 
In the teaching learning process, the researcher should determine the 
teaching method that is suitable with the material. The researcher should also 
use suitable media to teach the material. A good class management will help 
the researcher control the class situation.  
In the process of teaching and learning English, writing as one of the 
four skills completed the syllabus in the teaching of English. Writing is very 
important skill. It provides a powerful means as self-expression as well as 
support for further learning. In writing, students have to know how to write 
letters, short messages, recount texts and much other type of texts. In addition, 
they also should know about grammar, spelling, connectives, punctuation, and 
other aspects related to the writing, to make their writing understandable. 
Teaching technique is the way a teacher teaching in the class. Every 
teacher should have determined the teaching technique to be used before 
coming to the class. Choosing an appropriate teaching technique is one 
fundamental key to the success in teaching. There is a lot of teaching 
technique that can be applied for teaching writing. Because it is particularly 
5 
 
 
 
useful for developing writing skill and giving each other to improve the text 
before they submit it.  
Those elements will help students understand the material easily. In 
teaching learning process of writing at SMK N 1 Klego, the English teachers 
do not only used English language effectively in communicating with the 
students, but they also use Indonesian in teaching. It was very helpful for 
students to understand the material, especially students in SMK N 1 Klego that 
mostly did not master English. When the researcher observed teaching 
practice in this school, the condition of teaching learning process in SMK N 1 
Klego especially teaching writing skill in the tenth grade students are good 
enough but they find some problems.  
Most of students are lazy to write because what they read is different 
from what they heard. They did not have adequate vocabulary and they were 
afraid to make mistakes with their grammar, language features and structure. 
So, they think that writing is boring activity and it was uninteresting for them 
in English subject.  
Many teachers also have committed to invite students to participate 
effectively in writing situation. The teachers have some technique to help 
them in teaching writing. If students have a progress in writing, teacher will 
give them reward to the students in teaching learning writing.  
Based on that condition, the researcher believed that writing is a skill 
that needs extra works to be mastered. Writing is an effective way to express 
our thoughts, feelings, and opinions in a piece of paper. Writing has the 
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function to explore our experience and make fun. For example students can 
write recount text about their experience in holidays.  
Henry (1973) says that perception is the process of discriminating 
among stimuli and interpreting their meanings. In other hand, Al- Khasawneh 
(2009) claims that teaching technique in order to improve students writing 
performance. Babalola (2012) says that the reasons for students’ poor writing 
performance can be group into two: teachers and Teaching methodology and 
students’ attitude and motivation. Morgan, et.al (2007) suggest to provide 
teachers with strategies for promoting generalization of writing skills in each 
stage of the writing process: prewriting, drafting, revising, editing, and 
publishing. These ideas are mostly concerned with the teaching strategies, 
teaching methods and teaching techniques used by the teacher.  
Student feedback on the students’ perceptions of their learning 
environment including the climates, the teacher, the teacher’s instructional 
performance, and how they think of themselves in this environment. The 
influence of schools on students’ academic performance is derived from a 
students’ perception rather than the objective reality of the activities and 
interpersonal relations in educational environment. 
In addition to the teaching strategies, methods and technique used by 
teacher in teaching of writing, another factor which is also very important and 
plays a very important role in improving students’ writing performance is their 
perception. Perception is the process of interpreting and organizing sensation 
in order to produce a meaningful experience (Lindsay and Norman 1977). 
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They add that perception describes someone’s experience and it particularly 
involves the process sensory input. Students’ perceptions of the strategies in 
the learning of writing might influence his/her choices of the technique used in 
the learning of writing. Therefore, students can have certain perception of the 
technique in the learning of writing. 
Based on the background above, the researcher was interested in 
observing in the process of teaching-process English to the tenth grade 
students of SMK N 1 Klego. The researcher interested to find students 
perception on teaching learning process teach by using EGRA technique. 
Based on the fact, the researcher was interested in understanding the 
English teaching-learning process in writing by conducting entitled “Students’ 
Perceptions on Teaching Writing Skill by Using EGRA Technique at Tenth 
Grade Students of SMK N 1 Klego in Academic Year 2018/2019. 
 
B. Identification of The Problems 
Based on the background of the study, the researcher can identify the 
problems of writing skill in the tenth grade of SMK N 1 Klego in the academic 
year 2018/2019 as follows: 
1. The students are still difficult to arrange the text, especially make a 
recount text. 
2. The students difficult to convey their ideas in a paragraph. 
3. The students less of motivation to express their ideas in a text. 
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C. Limitation of The Problem 
In conducting this research, the researcher makes limitations as follows:  
This study is focused on descriptive study on students’ perceptions 
on teaching learning process of writing recount text to the tenth grade 
students of SMK N 1 Klego. 
D. Problem Statement 
Based on the background of the study above, the researcher formulates 
the research questions:  
How is the students’ perceptions on teaching writing skill by using 
EGRA technique in the tenth grade students of SMK N 1 Klego in the 
academic year 2018/2019? 
 
E. Objective of The Study 
Based on the research question above, the objective of the study are:  
To know the students’ perceptions on teaching writing skill by using 
EGRA technique in the tenth grade students of SMK N 1 Klego in the 
academic year 2018/2019. 
 
F. Benefits of The Study 
The result of this study is expected to be able to give some benefits. They 
are theoretical benefits and practical benefits as follows: 
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1. Theoretical Benefits 
The researcher hopes that the results of the research can contribute 
useful information for the future research with similar problem of teaching 
learning process in writing.  
2. Practical Benefits 
a. For the Researchers  
The result of the research can be used as one of the ways to develop 
the researcher’s knowledge and experience. It can motivate the other 
researchers to make other research.  
b. For English teachers  
The result of this study can be useful for English teachers in giving 
additional in teaching English writing. The teacher will know the 
design on how to improve the student’s ability in writing. They can 
apply the design based on the result of this research. Finally, in 
teaching writing, the teachers do not only emphasize on teaching 
theories, but also on practicing writing.  
c.  To other researchers  
The result of this study could help other researchers to get the other 
related study more deeply and give them more information and 
knowledge in teaching learning process of writing.  
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G. Definition of Key Terms 
In this research, there are some key terms that are important to be 
explained clearly. There are: 
1. Students Perception 
Students’ perception are students’ point of view toward something 
that happened in learning process class and produced it with suggestions or 
arguments for teacher or classmate to improve their learning process 
(Shidu, 2003:15) 
2. Teaching learning Process 
According to Richard and Roger (1998: 22) teaching learning 
process is defined as instructional process through organization and direct 
instruction of teacher, learner, and material in the classroom. 
3. Paragraph writing 
Rajatanum (1988:95) said that a paragraph is a unit of writing 
which expresses one central idea and consist of two kinds of sentences: a 
topic sentence and a number of supporting statements.  
4. EGRA 
Tomlinson (1990) argues that EGRA arises behind the perception 
that giving a model of the structure use through reading or another activity 
will help the students to acquire the language. 
5. Recount  
Gregory and Boyle (2012:112) recount paragraph is a kind of 
paragraph which is the purpose to retell what happened in the past. 
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CHAPTER II 
  THEORETICAL REVIEW 
 
In this chapter, the researcher explained the theories that related to this 
study. The theories related to this study are a review about students’ perception, 
teaching learning process, writing skill and recount text. In this chapter, the 
researcher discuss about students’ perception, teaching learning process, writing 
skill and recount text and review of related research.  
A. Students Perception 
1. Definition of Students Perception 
Perception is someone thought about something that they learn to 
measure how their attitude toward using something, whether they agree or not 
about the methods or about something that they learn (Hong: 2003). It means 
that students have their own opinion toward something that get from teaching 
learning process and how they reach toward it. Students’ perception are 
students’ point of view toward something that happened in learning process 
class and produced it with suggestions or arguments for teacher or classmate 
to improve their learning process (Shidu, 2003:15) 
Richards and Schmidt (2010:427) claimed that perception is 
recognition and understanding of events, object, and stimuli through the use of 
sense (sight, hearing, touch etc.). It is about the theory of people’s behavior 
knowledge and language skill and activity in classroom. Hornby (1986:186) 
refers perception is a process by which we become aware of changes through 
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the sense of sight, hearing, etc.). Act or power of perceiving. Furthermore, he 
also gave another revision 1. The perception is the ability to see, hear or 
understand things; awareness; improve one’s power perception. 2. Deeper 
natural understanding and awareness that is usual; in sight. 3. A way of seeing, 
understanding and interpreting. 
Basically, people perception obtained from what they see, hear and 
feel from the object in the environment. Robbins &Judge (2013:166) defined 
the perception is a process by which individual organize and interpret their 
sensory impression in order to give meaning to their environment. Then, 
perception is a feedback to the environment related to what people get from 
the environment by expressing it in various expression. 
Adediwura, (2007: 165-167) in their academic journal elaborate the 
theories of perception by taking some expert’ explanation. First, they take the 
theories as postulated by Allport (1966) who defines perception as the way 
people judge or evaluate others. The second, Eggen theories (2001) see 
perception from the cognitive dimension as the process by which people attach 
meaning to experiences. It means that the perception comes after people attend 
to certain stimuli in their sensory memories. However, perception will 
influence the information that enters working memory. 
From this point of view, it could be inferred that perceptions cannot be 
done in vacuum. It depends on some background information that will trigger 
a reaction. Perception may be energized by both the present and past 
experience, individual attitude at a particular moment, the physical state of the 
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sense organ, the interest of the person, the level of attention, and the 
interpretation given to the perception (Adediwura, 2007: 166). 
Students’ perception of teachers’ knowledge of subject matter, 
attitudes to work and teaching skills is absolutely dependent of the fact that 
they have been taught by the teachers under evaluation and are familiar with 
them. They therefore, have minds already pre-occupied with memories and 
reactions that inventory for data collection will measure (Adediwura, 
2007:165). 
Henry (1973) says that perception is the process of discriminating 
among stimuli and interpreting their meanings. In other hand, Al- Khasawneh 
(2009) claims that teaching technique in order to improve students writing 
performance. Babalola (2012) says that the reasons for students’ poor writing 
performance can be group into two: teachers and Teaching methodology and 
students’ attitude and motivation. Morgan, et.al (2007) suggest to provide 
teachers with strategies for promoting generalization of writing skills in each 
stage of the writing process: prewriting, drafting, revising, editing, and 
publishing. These ideas are mostly concerned with the teaching strategies, 
teaching methods and teaching techniques used by the teacher.  
In addition to the teaching strategies, methods and technique used by 
teacher in teaching of writing, another factor which is also very important and 
plays a very important role in improving students’ writing performance is their 
perception. Perception is the process of interpreting and organizing sensation 
in order to produce a meaningful experience (Lindsay and Norman 1977). 
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They add that perception describes someone’s experience and it particularly 
involves the process sensory input. Students’ perceptions of the strategies in 
the learning of writing might influence his/her choices of the technique used in 
the learning of writing. Therefore, students can have certain perception of the 
technique in the learning of writing. Students’ perception are students’ point 
of view toward something that happened in learning process class and 
produced it with suggestions or arguments for teacher or classmate to improve 
their learning process (Shidu, 2003:15). Marianne (1991: 233) said that 
writing is ability to share their thoughts through written way in target 
language. 
Stenberg (2012:97) states that the environment supplies us with all the 
information we need for perception. Thus, people perception comes from what 
happening in the environment and it will affect their feeling and thinking. 
Therefore, in this study, students’ perception was needed as the source 
information. Their perception was relieved to understand about their opinion, 
feeling and thinking, it was possible that each students might have different 
perception. A group of students may having some experience, but each one 
has different understanding, assumption and response on it. Such as Muller (in 
Rahman & Somer, 2008:1061) said that one only sees what already knows and 
understands. In other words, to take the perceptual more accurately, it was 
used more than one source of information from students’ perception. 
Lee (2008) stated that the classroom context may play a vital role on 
the students’ perceptions of teacher feedback. Students may perceive feedback 
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either as an effective or negative indicator of their learning. In the judgment of 
many, students are powerful of data about classrooms (Duke 1977; Welberg 
1969). Omotami (1992) solicited student feedback on teacher performance in a 
single school system resulting in student ratings were discriminating. Weber 
insists, “when feedback items ask for judgment regarding work ; that is, a 
teacher’s assigning interesting work, students receiving work back quickly, 
test taking, and homework, even students are able to discriminating judges of 
teacher performance.” In own words students’ perception on teaching writing 
is how students’ judgment toward they have done and they have learned in 
teaching writing process and the teaching writing consist of (thinking, 
organizing, rethinking, and reorganizing.  
From the definition above, it can be concluded students’ perception is 
how students’ judgment toward what they have done and they have learned in 
teaching learning process. 
2. Factors Influencing Perception 
According to Robbins and Judge (2013:167), the factors may be 
influencing perception is including three areas: 
a. Factors in the perceiver: attitudes, motives, interest, experience and 
expectation. 
b. Factor in the target: Novelty, motion, sound, size, background, proximity 
and similarity. 
c. Factor in situation: time, work setting and social setting. 
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By knowing these factors, it eases the researcher to investigate students’ 
perception on teaching writing skill and the researcher can research the 
students’ perception deeply. 
In other words there are many factors that may influence students’ 
perception. From three factors of perception the researcher did the study from 
the factors in the perceiver attitude. It means that this study of perception was 
revealed on students’ attitudes, motives, interest, experience and expectation 
on toward teaching writing skill. In the factor of attitudes are including 
students’ perception regarding to their emotion, performance, and action. 
Motives might be relevant with the reason or desire that causing perception. 
Then, the interest was related to the curiously or an affection that effecting the 
perception. Experience and expectation were correlating with their response, 
opinion and feeling that create their perception. These factors make individual 
perceptions different from one another and will affect individuals in 
perceiving an object, stimulus, even though the object is actually the same. 
The perception of a person or group can be different from the perception of 
other people or groups even if the same situation. In addition, these 
terminations were based on the researcher needs and enable scope the 
investigation about students’ perception. 
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Figure 2.1. Factor Influencing Perception 
3. English Classroom interaction 
Interaction is occurred every day in the classroom activities between the 
teacher and the learner. Interaction commonly defines as a kind of action that 
occurs as two or more objects has an effect upon one another. The idea of a 
two-way effect is essential in the concept of interaction, as opposed to a one-
way causal effect (www.wikipedia.com). Education with its correlated 
activities of teaching and learning process involves interaction between 
teacher and students as channels of realizing its objectives. Interactions occur 
every day in teaching and learning process. It is managed by everyone, not 
only by teacher in the classroom but also on the students. This interaction is 
usually used to express their ideas together. Chaudron (1988:10) states that 
interaction is viewed as significant because it is argued that: 
Perception 
Factor in perceiver: 
attitudes, motives, 
interest, experience, 
expectation 
Factor in the target: 
noveity, motion, 
sounds, size, 
background, 
proximity, similiarity 
Factor in situation: 
time, work setting, 
social setting  
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a. Only through interaction, the learner can decompose the Target 
Language structure and derive meaning from classroom events. 
b. Interaction gives learners the opportunities to incorporate Target 
Language into their own speech (the scaffolding principles). 
c. The meaningfulness for learners of classroom events of any kind, 
whether through of as interactive or not will depend on the extent to 
which communication has been jointly constructed between the teacher 
ad learners. 
Moreover, Allwright (1991:25) states that through classroom 
interaction, the plan produces outcomes (input, practice opportunities, and 
receptivity). The teacher has to plan what he intends to teach (syllabus, 
method, and atmosphere). So, the classroom interaction has important role 
in teaching learning process. Furthermore, Rivers (1987: 6-9) stated that 
the teacher in teaching learning process should not be too focus on the best 
method, the teacher should be looking for the most appropriate approach, 
deign of material, or set of procedures in a particular case. The teacher was 
being flexible, while keeping interaction central; interaction between 
teacher and learners, learners and teacher, learner and learner, learner and 
authors of text, learner and community that speak the language. The 
teacher should not be directed and dominated in the classroom. Interaction 
cannot be one-way, but two-way, three-way or four-way. In classroom, the 
predominant type of discourse is there phase a teacher initiation, pupil 
response, and teacher feedback (Ellis, 1998:97). Ellis (1988:97) in 
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language classroom, the IRF (initiation, response and feedback) 
framework is also common have been noted. This basic pattern of 
classroom discourse differs considerably from the discourse pattern found 
in normal conversations outside and classroom. 
B. Teaching learning Process 
1. Teaching  
Brown (2000:7) states that teaching means guiding and facilitating 
learning, enabling the learner to learn to set the conditions of learning. It 
means that teaching can make learner easy to learn because there are 
guides, facilitators and also learning is constructed by teaching style, 
approaches, methods and classroom techniques which influence the 
teaching-learning process very much. Furthermore Suyono and Hariyono 
(2011:9) state that learning is a process a acquire knowledge, develop skill, 
improve behavior and strengthen the personality. Richards (2001:61) states 
that learning process inferred from an examination of learner language 
protocols, study of learners’ introspection, examination, learners’ 
introspections, case studies, diary studies, classroom observation and 
experimental studies. 
Based on the previous explanation, it can be concluded that 
teaching is the process of giving material not only to get knowledge but 
also to get the skill. The teacher as facilitator and guide them to learn. The 
important in teaching-learning process are teaching style, approach, 
method, and classroom techniques. 
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2. Learning 
According to Kimber and Garmezy in Brown (1980:7) “Learning is 
a relatively permanent change in behavioral tendency and is the result of 
reinforced practice”. Gagne as cited by Kardim (2013:31) states that 
“learning is change in human disposition or capacity, which persists over a 
period of time, and which is not simply ascribable to process a growth”. 
According to Richard and Roger (1998: 22) teaching learning 
process is defined as instructional process through organization and direct 
instruction of teacher, learner, and material in the classroom. 
3. Components of Teaching Process 
To support the process of teaching and learning run well, teaching 
needs some components. Zain (1997:48) states that in teaching and 
learning activities there are several components of learning that are 
interrelated between one another, namely: 1) teacher, 2) students, 3) 
learning material, 4) learning methods, 5) learning media, 6 ) learning 
evaluation. They are as follows: 
a) Teacher 
In every teaching-learning process, a teacher has an important role, 
teacher as a facilitator and motivator. According to Richards and 
Rodgers (1993:24) explain that the roles of the teacher: a) Teacher as 
counselor. b) The degree of control the teacher has over how learning 
takes places. c) The degree to which the teacher is responsible for 
21 
 
 
 
determining the content of what is taught. d) The interactional patterns 
that develop between teacher and learners. 
Based on the explanation above, it can conclude that now the roles 
of the teacher depend on their method or technique that they used in 
teaching- learning process. 
b) Student 
Students are the active subject of the teaching-learning process and 
the teacher is the facilitator to support their development in learning 
process. Allwright and Bailey (1991:19) state that the learners make a 
significant contribution to the management of the interaction that takes 
place in the classroom. And these contributions are crucial to the 
success of the interaction and to the success to the lessons itself as a 
social event in the lives of both teachers and learners. According to 
Richards (2002:10) added, “In the letter type of interaction in 
classroom interactions, the role of the student as an active participant 
in social learning began to be emphasizes”. It means that the students 
also have an important role to realize the goal of teaching and learning 
process.  
c) Material 
Material has an important role in process of language teaching and 
learning instructional material is defined as all the materials as support 
the language teaching-learning process in order to reach the goal of the 
teaching-learning process it. Teachers have responsibility in choosing 
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materials, sometimes it makes them feel overwhelmed. Before 
choosing the right materials, they are supposed to consider the factors 
especially for the suitability of their class. Besides using the handbook 
as the primary instructional material, the teachers can use cassettes, 
flashcards posters, and picture, dictionary or videotape cassettes to 
support the teaching-learning process (House, 1997:13-15). 
Teaching materials contain, either covertly the following 
important in information about the content of language learning and 
likely methods the teacher should employ in the classroom, the target 
culture, learning process to be fostered among the learner. So, the 
teacher should plan and prepare the materials to teach in the class in 
order that can lead the teaching-learning will be effective. 
d) Method  
Learning methods are components needed by the teacher after 
determining learning material. Various methods can be used in the 
learning process according to the learning. Djamarah (1991:72) state 
that the method is the method used during teaching by arranging the 
best material delivered to obtain planned learning to achieve goals. 
e)  Media  
A learning process will not run optimally if it is not supported 
by the media as a means to facilitate a teacher to interact with students 
in teaching and learning activities. Media is a set of tools or 
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complementary tools used by teachers or educators in order to 
communicate with students or students (Danim, 1995:7). 
f) Evaluation  
The last component in the learning process is evaluation. 
Suryobroto (1986:12) state that evaluation is a barometer to measure 
the achievement of the interaction process, by evaluating can control 
student learning outcomes and control the accuracy of a method used 
by the teacher so that the achievement of learning objectives can be 
optimized. According to Sudjana (2003:148) state that evaluation aims 
to see or measure the learning of students in terms of mastering the 
material that has been studied in accordance with the goals that have 
been set.  
Table 2.2. Component of Teaching Process based on Zain’s Theory 
No. Component 
of Teaching 
Process 
Activity Method Yes No 
Opening Main Closing 
1 Teacher        
2 Student       
3 Material       
4 Method       
5 Media       
6 Evaluation       
 
C. Writing Skills 
1. Paragraph Writing 
A paragraph is a group of related sentences that discuss and 
elaborate s single, complete idea. Paragraph are the building blocks of 
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papers. Many students define paragraphs in terms of length: a paragraph is 
a group of at least five sentences, a paragraph is half a page long, etc. 
Moreover, paragraph is a part of a piece of writing that usually deals with 
one subject, that begins on a new line, and that is made up of one or more 
sentences. In reality, though, the unity and coherence of ideas among 
sentences is what constitutes a paragraph.  
A paragraph is defined as “a group of sentences or a single 
sentence that forms a unit” (Lunsford and Connors 2008:116). Length and 
appearance do not determine whether a section in a paper is a paragraph. 
For instance, in some style writing, particularly journalistic style, a 
paragraph can be just one sentence long. Ultimately, a paragraph is a 
sentence or group of sentence that support one main idea. The purpose of 
paragraph is to entertain, to express a thought or feeling. Another purpose 
of paragraph is to express a speaker thoughts on a particular point in a 
clear way that is unique and specific to that paragraph. In other words, 
paragraphs shouldn’t be mixing thoughts or ideas. When a new idea is 
introduced, generally, a writer will introduce a new paragraph. 
Paragraph writing or the organization of paragraph is of primary 
importance. However, writing builds larger units from smaller ones; that 
is, writers use words to make sentences, sentences to make paragraphs, 
and paragraphs to make such compositions as letters, report, and college 
themes (Hart & Reinking 1990: 11). Rajatanum (1988:95) said that a 
paragraph is a unit of writing which expresses one central idea and consist 
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of two kinds of sentences: a topic sentence and a number of supporting 
statements.  
O’Donnell and paiva (1993:2-4) provided more details about the 
essential part of paragraph writing which include a topic sentence, 
supporting sentences, details, logical order, logical connector, a 
concluding sentence, unit coherence. This ideas in paragraph must be 
presented in logical order by using transition words or connecting words 
which indicate the relationship between ideas (chronological, causal, etc.). 
A paragraph may have concluding sentence, which restates the main idea 
in a different way. According to Reid (1994:42), the concluding sentence 
summarizes the material, offers a solution to the problem, predicts a 
situation, makes a recommendation, or states a conclusion.  
Unity and coherence are also main components of a paragraph, 
together with the main idea and the supporting details. Even when a 
paragraph is unified, and the topic sentence is well supported, the 
paragraph can still “sound” choppy unless the writer uses coherence 
devices to make the paragraph smoother. Coherence means “to stick 
together.” In Writing it means that one thought flows smoothly into the 
next. One way to achieve coherence is with the use of connectors called 
transition words or phrases that link one sentence to another (Wyrick 
1999:211). Therefore, to produce an effective piece of writing, students 
should focus on organization by1) choosing an appropriate topic sentence 
2) identifying general and specific statements 3) arranging sentence in 
26 
 
 
 
order and 4) inserting or deleting some sentences and ending with a 
concluding sentence. 
 
2. Writing 
Harmer (2004: b.86) states that writing is a process and that we 
write is often heavily influenced by constraints of genres, then these 
elements have to be present in learning activities. Boardman (2002: 11) 
states that writing is a continuous process of thinking and organizing, 
rethinking, and reorganizing. According to Bryne (1997), writing is 
producing a sequence of sentences arranged in a particular order and 
linked together in certain ways. Marianne (1991: 233) said that writing is 
ability to share their thoughts through written way in target language. 
Hungey states writing is one of the language skills in English, it is 
categorized as productive skill. Writing is essential for communication 
because through writing we express our feelings, our hopes, or dreams and 
as well as our fears and frustration.  
Based on the statement above, we can conclude that writing is to 
express our ideas, it consists of opinion, thinking, and feeling in written 
way. In the written way needs long process to write. The learners must try 
to write regularly to be a good writer. 
3. Writing Skill 
Heaton (1975: 135) states that writing skills are complex and 
sometimes difficult to teach, requiring mastery not only of grammatical 
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and rhetorical devices but also of conceptual and judgment elements. The 
following analysis attempts to group the many and varied skills necessary 
for writing good prose into five general components or main areas. 
a. Language use the ability to write correct and appropriate sentences; 
b. Mechanical skills: the ability to use correctly those conventions 
peculiar to the written language –e.g. punctuation, spelling; 
c. Treatment of content: the ability to think creatively and develop 
thoughts, excluding all irrelevant information; 
d. Stylistic skills: the ability to manipulate sentences and paragraphs, and 
use language effectively; 
e. Judgment skills; the ability to write in an appropriate manner for a 
particular purpose with a particular audience in mind, together with the 
ability to select, organize and order relevant information. 
It can be conclude that to be a good writing have many concept and 
elements, there are: Language use, mechanical skill, treatment of content, 
stylistic skills, judgment skills 
4. Purposes of Writing 
There are many purposes of writing and the following are those 
stated by McMahan (1996:8): 
a. To express the writer’s feeling  
The writer wants to produce and express what she feels or thinks 
through the written form, as in a diary or a love letter. It is called 
expressive writing. 
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b. To entertain the readers 
The writer intends to entertain the readers through the written form. 
The writer usually uses aesthetical material to entertain the readers. It 
is called literary writing. 
c. To inform the reader 
The writer intends to give information or explain something to the 
readers. It is a kind of informative writing. 
d. To persuade the readers 
The writer wants to persuade or convince the readers about her opinion 
or concept or ideas. It is called persuasive writing. 
 Based on the explanation above, it can be concluded that the 
purpose of writing is to express the writer feeling in a text. Beside that 
writing can be used to entertain, inform and persuade the readers. Writing 
can be expressive writing, literary writing, informative writing, and 
persuasive writing. 
5. Writing Process 
Nunan (2003:88) writing is the process of thinking to invent ideas, 
thinking about how to express into good writing and arranging the ideas 
into statement and paragraph clearly. Writing is the process write the ideas 
in a paragraph, in the process of writing we are should look at the structure 
of the text. It means that in making a good writing there are stages that 
must be passed a writer. Harmer (2004: 4) stated that there are 4 elements 
in the writing process: planning, drafting, editing, and final version. 
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a. Planning 
This is the first stage in a writing process. Before starting to write 
or type, try and decide something that going to say. When planning, 
writers have to think about three main issues that consist of the 
purpose of the writing, the audience they are writing for, the content 
structure of the writing. 
b. Drafting 
The first version of a piece of writing is a draft. This first goes at 
text is often done on the assumption that it will be amended later. One 
dimension of good writing is the writer’s ability to visualize an 
audience. Although writing in the classroom is almost always for the 
teacher, the students may also be encouraged to write for different 
audiences, among whom are peers, other classmates, friend and family 
members. 
c. Editing (Reflecting and Revising) 
Reflecting and revising are often helped by other readers (or editor) 
who comment and make a suggestion. Another readers' reaction to a 
piece of writing will help the author to make an appropriate revision. 
Editing could refer to ideas, organizational writing, vocabulary, 
spelling, grammar, and manner of writing in English. Editors can give 
any comments or suggestions for repair. 
At this stage, students are engaged in tidying up their texts as 
they prepare the final draft for evaluation by the teacher. They edit 
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their own or their peer’s work for grammar, spelling, punctuation, 
diction, sentence structure and accuracy of supportive textual material 
such as quotations, examples and the like. When students revise, they 
review their texts on the basis of the feedback given in the responding 
stage. The activity for revising may have the students working in pairs 
to read aloud each other’s draft before they revise. As students listen 
intently to their own writing, they are brought to a more conscious 
level of rethinking and resending what they have written. Meanings 
which are vague become more apparent when the writers actually hear 
their own text read out to them. 
d. Final version 
Writers have edited their draft, making the changes they consider 
to be necessary, they produce their final version. This may look 
considerably different from both the original plan and the first draft 
because things have changed in the editing process. Brown (1994: 335) 
states that several strategies and skills applied to the drafting or 
revising process in writing, they include the following activities: 
1) Getting started (adapting the free writing technique). 
2) Optional monitoring of one’s writing (without premature editing 
and diverted attention to wording, grammar, etc.) 
3) Peer editing (accepting/ using classmate comments). 
4) Using the instructor’s feedback. 
5) Reading aloud technique in small groups or pair. 
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6) Poof reading. 
It can be concluded teaching writing is the process that someone gives 
some instruction or knowledge to train students to write, there is a process of 
writing included: planning (Pre-writing), drafting, editing, and final version. 
Based on the statement writing is the process of writing it is produced of the 
text it is consisting of our ideas, opinion, or thinking. This means that it has a 
cycle (planning-drafting-editing-final version) which integrates among stages. 
It can be seen as a process wheel in which it clearly shows the directions that 
the researcher may take during their process in writing. 
 
Figure 2.3. The Process of Wheel 
6. The Component of Writing 
In writing, there are some components that are necessary for good 
writing.  Hungey (1983) states that there are five aspects of making good 
writing, they are:  
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a. Grammar 
Grammar has an important role in writing. A good writer usually 
has a group of the grammatical element. The writer can produce the 
correct sentences in writing paragraphs by mastering the grammar. It is 
very important for the student to master the grammar of English in 
order to be able to construct correct sentences as a basis to be 
successful in writing. 
b. Vocabulary 
Vocabulary can be defined as a collection of words that are 
arranged alphabetically for reference and define or explain. To enrich 
the vocabulary is very important in writing. Without mastering 
vocabulary, students cannot express anything in written form. Students 
can explore more deeply what they want to express by good in 
vocabulary because they can select the word that is suitable to the topic 
of writing. 
c. Mechanic 
Spelling, punctuation, and capitalization are included in mechanics. 
Spelling is important because it is the aspect that can make meaningful 
writing. Misspelling always makes a confusion of meaning. The 
meaning will change if a word is a misspelling and the whole meaning 
writing may be touched by a change. 
Punctuation also plays an important role in helping readers to 
establish intonation. Punctuation gives signals to the readers to raise 
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his voice or drop his speed and whether or not the writer wants to stop. 
If the writer missed putting punctuation mark, the meaning will 
change. 
d. Form/Organization 
In the organization of writing, if a writer wants to write a 
description about an object, she or he can arrange the sentences 
starting at the details that are near and then moving further, according 
to where the object is located. 
e. Fluency 
A paragraph is said to have coherence or fluency when its 
sentences are together or flow into each other. In order to have 
coherence in writing, the movement from one sentence to the other 
must be logical and smooth. 
7. Teaching Writing 
Boardman (2002: 11) states that writing is a continuous process of 
thinking and organizing, rethinking, and reorganizing. According to Nunan 
(2003:88) writing is the process of thinking to invent ideas, thinking about 
how to express into good writing and arranging the ideas into statement 
and paragraph clearly. Writing is a powerful tool to organize 
overwhelming events and make them manageable. Harmer (1998:73) there 
are four reasons for teaching writing to students of English as a foreign 
language: 
a. Reinforcement 
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Some students acquired language in a purely oral way, but most 
of them benefit greatly from seeing the language written down. 
Students often find it useful to write sentences using new language 
shortly after they have studied it. 
b. Language development 
The actual process of language helps learners to learn as they 
go along. The mental activity they have to go through in order to 
construct properly written text is all part of the ongoing learning 
experience. 
c. Learning style 
Writing is appropriate for learners who take little longer time at 
picking up the language just by looking and listening. It can also be 
quite reflective activity instead of the rush and bother of interpersonal 
face-to-face communication. 
d. Writing as skills 
Teaching writing is a basic language skill just as important as 
speaking, listening, and reading. Students need to know how to write 
letters, how to reply advertisement etc. They also need to know some 
of the writing's special conventions such as punctuation, paragraph 
construction etc. 
 Based on the statement teaching writing is the process teacher 
gives the students instruction and treatment to write their ideas or 
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feeling based on the rules. These reasons consist of reinforcement, 
language development, learning style, and writing as skills.  
8. Strategies in Teaching Writing  
Harmer (2004: 11) states that students should pay attention not only in 
what to write but also in how to write. Writing is more than to write. There 
are several strategies to write:  
a. The way a teacher gets students to plan  
Teachers need to encourage students to plan or think about what 
they are going to write. The simplest way is to plan the content of their 
writing, purpose of their writing and they are writing for. In this case, 
there are a lot of ways to get their plan. However, there are two 
common various ways that used in this stage. They are brainstorming 
and guided tasks.  
b. The way teacher encourages students to draft, reflect and revise 
In this stage students are made to believe that their drafts are not 
the finished products. They still need to reflect and revise them. It will 
lead them to collaborative writing. In collaborative writing, they will 
work in pair or group with their classmates in order to produces a good 
writing. They will share any idea that is significant to their writing to 
each other. Finally, their contributions will create a good finished 
product.  
c. The way teacher respond to students’ writing 
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There are several ways to respond student’s writing. The first way 
a teacher can do is to respond to a work-in-progress. It is applied when 
teacher is talking to student in group while the others are still working 
on their own. The second way is giving reformulation to students. In 
this way, teacher writes own version of good writing. It will be 
significant for them as a comparison with their work. The last way is 
conducting peer response. It will be really welcome to students 
because teachers give feedback to each student, as well as offering a 
fresh perspective on the writing. 
 
D. Nature of EGRA Technique 
1. Definition of EGRA Technique 
Tomlinson (1990) argues that EGRA arises behind the perception 
that giving a model of the structure use through reading or another activity 
will help the students to acquire the language. EGRA is one of the 
classroom methodology used by high school teachers of English 
participating in the PKG (Pemantapan Kerja Guru: Strengthening of the 
Work of Teacher) Project in Indonesia. According to the Oxford Advanced 
Learners' Dictionary of Current English by A. S. Hornby, it is defined that, 
the technique is a method of doing something expertly. Widiati and 
Cahyono (2006:77-101) state that EGRA was an example of grammar 
presentation technique which was once popular in the 1980s.  
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In another definition, EGRA is a technique of teaching English 
firstly introduced in the teacher training program (PKG) for teachers of 
English in Indonesia. It is developed from the communicative approach. 
This technique consists of four steps such as experience, generalization, 
reinforcement, and application. Through this technique, students are 
engaged to practice their ability to communicate more meaningful and 
naturally. 
Based on the definition above can be concluded EGRA technique 
is the technique was popular in the 1980s that suggest a sequence of 
instruction in learning, moving from giving example. Drawing 
generalization, providing Reinforcement, and assigning tasks to students 
for an application which focused on student-active discovery approaches. 
2. EGRA Technique 
In Oxford Advanced Learner's Dictionary of current English states 
that technique is a method of doing something expertly. The technique is 
implemented which actually takes place in a classroom. It is a particular 
trick, stratagem, or contrivance used to accomplish an immediate 
objective. The technique is any of a wide variety of exercises, activities, or 
devices used in the language classroom for realizing lesson objectives in 
the learning and teaching process, the teacher must master some certain 
techniques.  A variety of techniques will at least partially ensure a 
maximum of the students will be “reached”. The techniques also determine 
when the process of transferring knowledge is effective and efficient or 
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not. The technique, which will be used, must be suitable with the material 
taught in order to get a good result. 
EGRA stands for E, which is an experience; G is a generalization; 
R is reinforcement, and A is an application. The following is the brief 
explanation of each stage of the EGRA technique. 
a. Experience 
Experience is a learning stage where students are subconsciously 
exposed to the meaningful use of particular structure item. It is also 
effective for presenting previously taught structures, which have some 
functions. This learning experience makes the students more active from 
the beginning of the teaching process where they will come into a great 
discovery. Wernon (1980) states that activity involving direct experience 
is highly inquiry-oriented. The student here is an active participant rather 
than the passive observer of the teacher. The experience in this research 
refers to guide the students to learn every element of writing, for example, 
content organization and the structure used in writing and so on. 
b. Generalization 
In this stage, the students are led through tasks to discover form, 
meaning and function of a structure they have exposed. The best way to 
ensure learning was for the students to work out the rule himself. This 
stage focuses on grammatical items themselves. The objective here is to 
move away from the context and to concentrate on the rules governing the 
various aspects of the structure. The teacher will not tell the students about 
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the form, meaning, and function of the sentence but let them find out by 
themselves. Krashen (1987:62) states that learning is facilitated if the 
learners discover or creates rather than remember and repeats what is to be 
learned. 
The generalization is central EGRA technique where students are 
expected to make a discovery of language structure. Rivers (1968:77) says 
that generalization becomes more comprehensive as the students are 
advanced in knowledge of language and are able to recognize 
characteristics feature of the language structure. 
In this step, the teacher will guide through leading questions to find 
out the generic structure of the text, for example, the form, meaning, and 
function of the sentence. Learning experience, in which the students have 
gained, will facilitate them in the discovery process, which becomes the 
main purpose of the generalization. 
c. Reinforcement 
Reinforcement is a learning stage where students are provided with 
correct and conscious knowledge of the form, and functions of the 
structure item that they have been exposed to. The objective of this stage is 
to help learners to check or revise their generalization that students should 
have corrected consciousness of the form and function of a certain 
structure item. 
In this step, the teacher explains again what the students have 
discovered so that they get reinforcement. Alexander (1980) says that the 
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aim behind all explanation should be to reinforce theoretically what the 
student has already practiced. After the students have got self-confidence 
through teacher's reinforcement or explanation, they will do the task again. 
Thomas (1984: 81) says that reinforcement practices also tend to help the 
individual focus on special activities. In other words, reinforcement 
sharpens the individual's attention or concentration for the second task. 
Giving full attention to the classroom situation is also very important for 
the teacher in order to get the effectiveness of using reinforcement in 
learning and teaching process (Grasha 1978: 82). Furthermore, Kenneth 
(1976:82) says that reinforcement occupies a central and crucial role in the 
behaviorist’s learning strategy. 
It is stated above that the real form or example of this 
reinforcement stage is that the researcher gave more tasks to the students 
so that what they have learned before can again be sharpened. This can 
make them better understand the material. 
d. Application 
An application is learned stage where the students are given 
opportunities to apply the structure that they have learned in 
communication either receptively or productively. Kenneth (1976: 83) 
says that the objective of the application is to determine whether the 
students know how to apply grammatical forms that have previously been 
presented. A period for the practical application of what has been learned 
may involve reading a passage for which previous has prepared the class; 
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it may be a necessity for some forms of writing exercises, or it may take 
the form of a dramatization in front of the class. 
From the statement above, it is clear that language, which has been 
taught, must be applied in its situation. This step also mirrors the 
importance of the application in the learning and teaching process, 
especially in teaching English structure. This is the moment of truth where 
they can compose recount text by themselves well. 
Based on the explanation of EGRA above, the researcher thinks 
that every step of EGRA which stands for Experience, Generalization, 
Reinforcement, and Application will lead the students to be better at 
writing skill. The students are expected to be able to apply the pattern or 
rules in constructing new sentences. 
3. The Procedure of EGRA Technique 
EGRA is a technique developed from a communicative approach 
which views language as a mean of communication and the activities of 
language learning have to guide a student to communicate it refers to 
experience, generalization, reinforcement, and application. It is actually 
the steps of the technique itself. It is the brief explanation by Tomlinson 
(1990:31) that are follows:  
a. Read a story which includes a number of instances of the simple past 
and the present perfect (exposure/ Experience); 
b. a)  discuss global questions about the story; 
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b) use examples given by the teacher to help them identify all the 
instances of the simple past and the present perfect in the story;  
c) answer concept questions focusing on the differences in function 
between the two tenses; 
d) make generalizations about the difference in function between the 
two tenses (generalization); 
c. Check their generalizations against pairs of sentences provided by the 
teacher (reinforcement); 
d. Use their generalizations to help them to rewrite stories they had 
written the week before (application). 
Based on the text above, the researcher can be concluded the steps of 
EGRA technique consist of Exposure/ Experience, Generalization, 
Reinforcement, and Application. 
4. The Advantages of EGRA Technique 
There are some advantages of using EGRA technique in teaching 
recount text proposed by Helena (in Afriani et. al, 2014:6). The advantages 
as follows: 
a.  EGRA technique can be useful to the language teacher. 
b. EGRA technique helps the teacher make the students active by giving 
challenging question to get the use and form of recount text. 
c. EGRA technique makes students learn by themselves before the 
teacher explain the use and the form of the structure. 
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E. Nature of Recount Text 
1. Definition of Recount Text 
Recount is a text that tells someone’s or thing that is in the past 
experience. Gregory and Boyle (2012:112) recount paragraph is a kind of 
paragraph which is the purpose to retell what happened in the past. In 
addition, Buster (2007:16) adds recount paragraph as a paragraph that tells 
us about what had happened in the past. He also says that recount 
paragraph consists of orientations, series of events and reorientation. The 
purposes of recount text are to reveal the activity or events someone in the 
past.  
It can be concluded that recount text is to retell about the event that 
happened, and explained about the experience of the writer in the past 
event.  
2. Generic Structure of Recount Text 
John (2006:224) says that a recount focuses on a sequence of 
events and follows three stages: 
a. Orientation  
The orientation supplies the background information needed to 
fully understand the retelling. It establishes the time, setting and who 
or what is participating. The audience needs to know when the event 
occurred, who was involved, what happened, where the activity or 
event took place and sometimes what the reason was for the event. 
b. Sequence of events 
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It is important that students are given adequate guidelines and 
scaffold to assist with the structure of their writing. Students should 
focus on detailing who, what, where, when. During the drafting or 
planning, students should list all the events and number them in a time 
sequence, and add personal comments or evaluative remark. In this 
stages students should be experimenting with altering the order of 
events, perhaps using flashbacks.  
 
 
c. Re-orientation 
This is the rounds off the series of events. In this stages, usually 
contains about the writer’s image toward that events. 
Based on the statement above the researcher can be concluded the 
generic structure of recount text have 3 stages there were: orientation, a 
sequence of events, and re-orientation. 
3. Language Features 
Boardman (2008: 287) the language features usually found in a 
recount:   
a. Use of nouns and pronouns to identify people, animals or things 
involved 
b. Use of past action verbs to refer the events, 
c. Use of past tense to located events in relation to speaker’s or 
researcher’s time. 
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d. Use conjunctions and time connectives to sequence the event. 
e. Use of adverb and adverbial phrases to indicate place and time. 
f. Use of adjectives to describe nouns. 
Based on the statement above the researcher can be concluded the 
language features of recount text used past tenses, past action verb, used nouns 
and pronouns, and etc. 
 
 
F. Previous Study 
There are some researchers who have conducted almost the same 
research. They have analyzed the use of EGRA technique toward students 
writing skill. 
The first research was conducted by Dr. Sadiq Abdulwahed Ahmed 
Ismail from United Arab Emirates University and Education Faculty. His 
journal is entitled Exploring Students’ Perceptions of ESL Writing. His 
research showed that demonstrated the students’ positive view towards the 
Academic Writing Course (AWC) in particular and ESL writing in general. 
On this research the researcher was used quantitative and qualitative in nature 
as questionnaire and procedure was employed to analyze the data collected via 
questionnaire and the focus group interview respectively. The major findings 
demonstrated students’ awareness of their needs and ESL writing 
requirements.  
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The second research has conducted by Zulia Qurrota Aini, She 
conducted a study entitled The Use EGRA (Experience, Generalization, 
Reincforment, and Application) Technique to Improve the Students’ Writing 
Skill on Descriptive Text for the Eight Grade Students of SMPIT Nurul Islam 
Tengaran in the Academic Year 2016/2017. The sample of this study was 30 
of second year student of SMPIT Nurul Islam Tengaran. She used classroom 
action research as the method of the study which used two cycles. The result 
showed that there was an improvement of students’ writing skill using EGRA 
Technique. It was showed by the increasing score 23.33% from cycle 1 to 
cycle 2. 
The third, thesis by Munazaroh Asfari Saniyah (2015) from IAIN 
Surakarta entitled A Descriptive Study on Teaching Learning Process of 
Writing in Recount Text at the Eighth Grade Students of MTs N Bekonang in 
Academic Year 2014/2015. Here, the researcher uses qualitative method. The 
objective of the research is to describe the teaching learning process of writing 
in recount text, the problems faced by students and the teacher.  
The fourth research was conducted by Zeleke Arficho, PhD from 
Departmet of English Language & Literature, Hawassa University, Ethiopia. 
His journal is entitled Students’ Perception and Teachers’ Practices of 
Teaching and Learning Writing Skills: The case of Four Selected Secondary 
Schools in Hawassa City Administrtion, South Nations, Nationalities and 
Peoples’Regional State of Ethiopia. His finding of this study revealed that 
majority of secondary schools students have no good perception on learning 
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writing; they are not well aware of the important of learning writing. They 
also perceive learning writing challenging. On this research the researcher was 
used quantitative and qualitative data were obtained and analyzed 
quantitatively and qualitatively. Thus, this study employed a mixed approach. 
The findings also disclosed that the practice of teaching writing secondary 
schools is found to be unsatisfactory; it is far less o meet the objectives in the 
textbooks and the syllabus.  
As the conclusion, this research is different than the others. The 
similarity between the researchers with this research is focused on students’ 
perception in teaching learning process but the researcher conducted in 
teaching learning process in writing and the researcher not only observed in 
the class, but the researcher as active-participant (do the learning process). 
And the differences of this research from the other researchers are the subject 
of the research, data sources, and scopes of the research. The researcher in this 
research focuses on students’ perception in teaching learning process in 
writing in SMK N 1 Klego as the subject. This research use descriptive and 
qualitative research. The researcher used questionnaire and interview to 
collecting the data.  
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter discusses about the research design, research setting, subject 
of the study, the technique of collecting data, the technique of analyzing the data 
and trustworthiness of the data.  
A. Research Design  
A qualitative approach is one in which the inquirer often makes 
knowledge claims based primarily on constructivist perspectives (i.e. The 
multiple meanings of individual experiences, meanings socially and 
historically constructed, with an intent of developing a theory or pattern) or 
advocacy/ participatory perspectives (i.e. political, issue-oriented, 
collaborative or change oriented) or both (Creswell, 2003: 18).  
Denzin and Lincoln (2005: 3) state “Qualitative research is multi-
method in focus, involving an interpretive, naturalistic approach to its subject 
matter.” This means that qualitative researcher study the objects in their 
natural setting, attempting to make sense of or interpret phenomena in terms of 
the meanings the people bring to them. Qualitative research involves the 
studies use and collection of a variety of empirical material-case study, 
personal experience, introspective, life story, interview, observational, 
historical, interactional, and visual texts-that describe routine and problematic 
moment and meaning in individual’s live. 
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Bogdan and Taylor in Moelong (2007: 4) defines that qualitative 
research procedure is research that produce the descriptive data such as written 
words from people or activities that can be observed. Berg (2007: 3) in 
Djam’an (2010: 12) states that qualitative research refers to the meaning, 
concepts, definitions, characteristic, metaphor, symbols, and descriptions of 
things.  
Based on the definition above, it can be concluded that qualitative, 
quantitative research is a method can be used in natural phenomena that 
produce descriptive data like description of things that can be observed.  But 
in this research the researcher as active-participant in the class. So, the 
researcher teach in the class and using EGRA technique. 
The researcher also applies qualitative descriptive method in this 
research because it generates in real situation about social phenomena. 
Qualitative research is an approach to social science research that emphasizes 
collecting descriptive data in natural setting, uses inductive thinking, and 
emphasizes understanding the subject’s point of view. This study uses data 
from document sheets such as lesson plans, and syllabus.  
The design of this research is descriptive with qualitative approach and 
the point of descriptive qualitative research is to accumulate the basic data in 
descriptively and qualitatively. Here, qualitative approach is used to describe 
how the process of teaching learning writing in the tenth grade students X BB 
1 conducting technique in teaching writing. Then, describe the students’ 
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perception on teaching learning of writing in the tenth grade by using EGRA 
technique of SMK N 1 Klego. 
B. The Research Setting  
1. Place of the Research 
The research conducted in SMK N 1 Klego. This research setting 
took place at SMK N 1 Klego. It was located in Jl. Cepresan–Klewor KM. 
1,5  Sidorejo, Karangmojo, Klego, Boyolali. The researcher collected the 
data started on May-November 2018.  
2. Time of the Research 
This research started with writing the research proposal, 
developing research instrument, conducting seminar proposal, giving 
treatment and collecting the data, discussing the data analysis, and the last 
activity that is writing the research report. The schedules for the activities 
are as follow:  
Table 3.1. The Table of Schedule Activity 
Planning Month 
Feb March April May June July Aug Sep Oct Nov 
Designing a 
research 
proposal 
          
Proposal 
Seminar 
          
Collecting the 
data 
          
Accomplished 
research 
report 
          
 
C. Subject of the Study  
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In this research, the researcher took the subject of the study in X BB class 
students of SMK N 1 Klego. The X BB class consisted of three classes there are X 
BB1, X BB2, and X BB3. The researcher choose of the students in X BB 1 as the 
subject of study. The class X BB 1 consists of 23 students. The researcher chose 
these subjects because they could represent all of the students of English subject.  
D. Technique of Data Collection   
The researcher collected the data using descriptive qualitative method. 
They are interview and questionnaire and observation.  
1. Observation 
Patton (1990: 201) in Poerwandari (1998: 63) describes observation as a 
method of data collection that is essential in research, especially research with a 
qualitative approach. Here, the researcher acted, because the researcher took 
active-participant observation.  
The observation data were taken from the notes about everything 
happened during the teaching-learning process in the classroom. The observation 
focused on the teaching learning process of writing skill in the tenth grade of 
SMK N 1 Klego. In this research the researcher teach by using EGRA technique 
and used Curiculum K13.The researcher observed some activities and events 
happened in the teaching-learning process of writing. The researcher as active 
participant so, the researcher teach the students in the class by using EGRA 
technique. The researcher also observed the condition of the students during the 
teaching-learning process, because the researcher wanted to know the activities in 
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teaching learning process of writing. The researcher did observation about 3 times 
in each class. Here the table time of observation:  
 
Table 3.2. Time of Observation 
No. Observation Time 
1. First Observation September 25
th
 2018 
2. Second Observation October 02
nd
 2018 
3. Third Observation October 09
th
 2018 
 
2. Interview 
Interview is a dialogue done by people with certain purposes. 
Esterberg in Sugiyono (2011: 231) defines interview as a meeting of two 
persons to exchange information and idea through question and responses, 
resulting in communication and joint construction of meaning about a 
particular topic. Susan Stainback (1988), states that interviewing provides the 
researcher a means to gain deeper understanding of how the participants 
interpret a situation or phenomenon that can be gained through observation 
along.  
This instrument is used to get information about the methods applied in 
giving the materials, the students’ achievements in English class. This 
instrument is used to know how the teacher prepared the material, determined 
the appropriate methods, media and syllabus before teaching English. The 
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persons interviewed by the researchers: Students, the researcher interviewed 
the students to complete or add in the data for this research. 
3. Questionnaire 
The questionnaire is a well-established tool within social science 
research for acquiring information on participant social characteristic, present 
and past behavior, standards of behavior or attitudes and their beliefs and 
reasons for action with respect to the topic under investigation (Bulmer in D.K 
Bird, 2009: 1308) 
The researcher distributed the questioner to the students in order to 
obtain the real data about their perception. The questionnaire used Likert scale 
to measure students’ perception. The questioner contained 10 statements. The 
researcher translated it into Indonesian to help participants fill the 
questionnaire easily. The instrument of data collection used are close-ended 
questionnaire. 
The researcher using questionnaire to support data from interview. The 
type of basic questionnaire was closed-response items. The close-response the 
participant answer friendly based option. This research used questionnaire 
generally in close-response more focus about students’ perception. 
When this questionnaire is what helps students to express what to 
convey according to the form provided in the researcher, questionnaire not 
only help students to express their perception but can help the researcher to 
know the data about students perception on teaching writing by using EGRA 
technique. 
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E. Techniques of Analyzing Data  
The data available in this research were analyzed by using 
interpretation. It means that the researcher tries to give the description of 
students’ perception on teaching writing by using EGRA technique. After 
collecting the data, the researcher analyzed the data. The process of analysis 
was done continually as long as the research was conducted. The data analysis 
in qualitative research involves three things adopted from Miles and 
Huberman (1984: 21-23), namely: data reduction, data display and conclusion 
drawing. The steps are follows:  
a) The data reduction  
The data reduction is concluding the process of taking and 
selecting the right data based on the criteria that have been stated 
previously. Data reduction is guided by the purpose of the research. The 
data reduction is started by explaining, selecting the basic things, focusing 
on some important to the content of data which derives from the field. 
Therefore, reduced data can give descriptions deeply to the observation 
result. In this research, data reduction was done by selecting and taking in 
the important that is needed by the researcher.  
b) The data presentation/ data display  
Display of the data are form description, table, etc. Here, Miles and 
Huberman (1984) state “The most frequent from of display data for 
qualitative research data in the past has been narrative.” As the second 
component in analyzing the data, this technique was used in arranging 
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information, description or narration in order to the research mastered in 
the data collected as the basic of taking appropriate conclusion. By 
presenting the data, the researcher considered what we should do in 
addition; we could make the analysis or take the order action-based on her 
understanding. This research used short narrative to display the data. After 
selecting and taking the data based on some criteria, the researcher 
presented and described the data in order to show the phenomena.  
c) The conclusion drawing  
The steps in analyzing data in this research are as follow: 1) First, 
the researcher collected the data through observation, interview and 
questionnaire. Then, the researcher selected, transcribed, and focused on 
the data by referring to formulation of the research problems in the study, 
2) After collecting and reducing the data, the researcher displayed those 
transcribed data in the form of narrative.  
The conclusion drawing was started since the beginning of this 
research after the data were collected by making temporary conclusion. 
Then, the researcher drew the final conclusion. The conclusion in 
qualitative research is a new discovery that can be an answer of the 
research problem. The conclusion is in the form of description of the 
subject of this study. Finally, in this step the researcher could get the result 
and conclusion of the research. 
Bungin (2003) explained the components of interactive model of 
analysis data in this diagram:  
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Figure 3.3. Interactive model of analysis data 
F.  Trustworthiness of the Data  
In qualitative research, there is a common technique usually used to 
check the trustworthiness of the data. To get the trustworthiness of the data in 
this research, more than one instrument was used to collect the data. 
Therefore, the researcher used triangulation. Sugiyono (2009: 83) states 
“Triangulation is defined as technique of collecting data by combination of 
some different techniques of collecting data and some different data sources”. 
Furthermore, Moleong (2002) argues that triangulation is a technique of 
investigation the validities of data which gives advantages to others that need 
verification or become standard for data. 
The qualitative research needs the validity of the data. Actually, the 
validation of data analysis designates the quality of the researcher’s result. In 
this research, the researcher uses triangulation to develop the trustworthiness 
of data. Sutopo (2002: 78) states that triangulation is the most common way 
that is needed to develop the trustworthiness of the data in qualitative 
research. There are four kinds of triangulation. 
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1. Data Triangulation 
This technique drives the researcher use many sources of data in 
collecting the data. It means that same data will be more valid if it is taken 
from many different sources. This triangulation based on different sources 
of the data rather than the emphasis of the technique of collecting the data. 
 
 
2. Investigator triangulation 
Investigator triangulation is the result of the research both data and 
conclusion can be tasted validity from the other researchers. From the 
findings, the researcher can find the final conclusion which is able to use 
to make the result of the research valid.  
3. Method triangulation 
This triangulation technique can be done by the researcher in 
collecting the same data by using different methods, checking the validity 
of the source data by using different method. So, method triangulation is 
this research done by comparing different data which are obtained from 
different methods. 
4. Theory triangulation 
This triangulation is done by the researcher by using perspective 
more than one theory in discussing the matter of the research. From some 
perspective theories will be found deeper point of view.  
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From those types of triangulation method, researcher using first data  
triangulation because comparing the data of observation to the data of 
interviews, comparing the informant’s statement told in private and the 
informant’s statement told in front of public, and another ways. It is to 
know students’ perception on teaching writing by using EGRA technique. 
Second is investigator triangulation, the researcher conducted an interview 
related faced by students on teaching writing skill by using EGRA.  
In this research, to get the data the researcher interviewed selected 
students in SMK N 1 Klego. After the data interview was collected, 
checking trustworthiness of data interview was done by comparing then 
with data taken from interview and questionnaire. The researcher observed 
students learning activities when teaching learning writing in the 
classroom. In order to check validity of this data, the researcher interview 
selected students.  
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
This chapter presents research findings and discussions. The data provided 
in this part are used to answer research problems in chapter one. There are two 
objectives in this research, namely: (1) describing the process of teaching learning 
in writing by using EGRA technique (2) the result of the students’ perception on 
teaching writing by using EGRA technique. To analyze the data, the writer uses 
three techniques, namely: interview, and questionnaire. This chapter presents by 
interview and quesionare result about the perceptions of tenth grade students of 
SMK N 1 Klego toward teaching writing skill by using EGRA technique. The 
students’ perception there are: attitudes, motivation expectation and students 
interest toward teaching writing skill by using EGRA technique.  
A. Data Display  
The research finding presents the answer of the problem statement. The 
researcher carries out the teaching process and methods are used by the teacher in 
teaching process writing skill. This chapter presents the finding of the study 
related to the problem statements as stated in chapter one. The researcher got 
information about teaching and learning process of writing in X BB 1 from 
implementation of the technique. In this research consist of 23 students. And the 
researcher as active-participant that is teaching the subject by using EGRA 
technique. The result of this research are describe the process of teaching learning 
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in writing by using EGRA technique and the result of the students’ perception on 
teaching writing recount text by using EGRA technique related observation, 
interview and questionnaire.  
1. The Process of Teaching Learning Process by EGRA Technique 
The researcher did the research in SMK N 1 Klego in the academic 
year of 2018/2019. The researcher held this research by teaching writing 
skill process that was done at X BB 1 as a subject of this research. The 
class of this research consist of 23 students. The research used the EGRA 
technique and used K13 to teach writing skill. The researcher teach the 
class research because the researcher as active-participant.The research 
have done 3 meetings: 
a. First meeting 
a) Opening Activities 
Teacher opened the class by saying Assalamu’alaikum wr. 
wb. Then, teacher and students open the meeting by praying 
together. Then, the teacher asked the condition today and checked 
the students’ attendance list. The teacher tried to warm up the 
student's concentration. Then teacher asked the objective of 
learning process, after that teacher explain of the material that is 
recount text. 
b) Main Activities 
Teacher gives a pictures that consist of recount text, then 
teacher asked students to observed the pictures that gives by 
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teacher, after that students asked about all of the information of the 
pictures (past event. Teacher asked students to look for the detail 
information about recount text (past events). After that the students 
identifies the detail information of past events. Students observed 
the detail information of recount.  
Teacher asked to students to write that the result of their 
have done the observed the detail information of recount, then 
students associate that have detail information of recount 
(Experience). Then, Students summarize about the detail 
information of recount. Students communicate the result of the 
material in front of class and clarify of the material by teacher 
(Generalization). 
Students in group arrange of recount text, after that the 
students consulted the stage to finish the text (Reinforcement). 
After that the students arrange the list of recount, then students 
make a simple recount text based on the material that explain by 
teacher (Application). 
c) Closing Activities 
Teacher and students summarize the result of teaching 
learning process, after that teacher give assignment for students 
that they have learned, then teacher asked students of the material 
in the next meeting. Then students closing the meeting by saying 
Alhamdulillah. 
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b. Second meeting 
a) Opening Activities 
Teacher opened the class by saying Assalamu’alaikum wr. 
wb. Then, teacher and students open the meeting by praying 
together, after that the teacher check the attendance of the students. 
Then, the teacher asked the condition today and checked the 
students’ attendance list. The teacher tried to warm up the student's 
concentration.  Then teacher do the apperception of past events, 
after teacher prepared of the material that is recount text. 
b) Main Activities 
Teacher gives a pictures that consist of recount text, then 
teacher asked students to observed the pictures that gives by 
teacher, after that students asked about all of the information of the 
pictures (past event. Teacher asked students to look for the detail 
information about recount text (past events). After that the students 
identifies the detail information of past events. Students observed 
the detail information of recount.  
Teacher asked to class to divide into 5 groups. Students 
write that the result of their have done the observed the detail 
information of recount, then students associate that have detail 
information of recount in a group (Experience). Students 
summarize about the detail information of recount. Students 
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communicate the result of the material in front of class and 
confirmation of the material by teacher (Generalization). 
Students in group arrange of recount text, after that the 
students consulted the stage to finish the text (Reinforcement). 
After that the students arrange the list of recount, then students 
make a simple recount text based on the material that explain by 
teacher (Application). The last teacher and students do the 
reflection toward the activities and the result of the material that 
have done. 
c) Closing Activities 
Teacher and students summarize the result of teaching 
learning process, then teacher asked students of the material in the 
next meeting. Then students closing the meeting by saying 
Alhamdulillah. 
c. Third meeting 
a) Opening Activities 
Teacher opened the class by saying Assalamu’alaikum wr. 
wb. Then, teacher and students open the meeting by praying 
together, after that the teacher check the attendance of the students, 
then teacher do the apperception of past tenses. Then teacher asked 
the objective of learning process, after that teacher explain of the 
material that is past tense. 
b) Main Activities 
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Teacher gives a text consist of simple past, then students 
observed the text, after that students asked all about the 
information of the text. Teacher asked students to look for the 
tenses in the text, then teacher asked students to identify the tenses 
in the text (simple past tense). Students observed the characteristic, 
pattern and used of simple past tense. 
Students write the result of they have observed then 
students, after that associated they get about past tense 
(experience). Students summarize the all about the simple past, 
then students make a sentence that include past tense 
(generalization). 
Students communicate the material of past tense in front of 
class, then the teacher clarify the material (reinforcement). Teacher 
asked students to make a recount text based on the material and the 
tenses that explain by the teacher before (application). After that 
teacher asked to students to make a recount text individually based 
on the material explain by teacher before, after that students finish 
their task then students submit it.  
c) Closing Activities 
Teacher and students summarize the result of teaching 
learning process. Then teacher asked students that it is last 
meeting. Then students closing the meeting by saying 
Alhamdulillah. 
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From the activities above, says that the teacher was used EGRA 
technique to explain the material that is recount text and past tense in 
teaching learning process.  
 
2. The Result of Students’ Perception on Writing Recount Text by Using 
EGRA Technique 
The first technique of collecting data used by the researcher is 
interview. The researcher did the interview to get information about 
students’ perception toward teaching writing recount text by using EGRA 
technique. Interview refers to dialog that had been done by the researcher 
to get information from the respondents. The researcher did it by asking 
one by one of the respondents. The respondents are students in XBB 1. 
The second technique of collecting the data used by the researcher is 
questionnaire. Questionnaire refers to list of question for 23 students. 
There were any 5 questions on the list interview and 10 question on the list 
of questioner.  
According to Robbins and Judge (2013:167), the factors may be 
influencing perception is including three areas: 
a. Factors in the perceiver: attitudes, motives, interest and 
expectation.  
Question 3 
Apakah siswa merasa bosan dengan dengan technique yang digunakan 
oleh guru? 
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WD : “Menurutku ya enggak, yang penting kan paham kak” 
SM  : “Tidak kak, karena diminta berkelompok jadinya tidak 
jenuh dan bisa tanya-tanya pada temen kalau belum paham” 
MC : “Tidak kak, kan waktu itu guru meminta kita untuk 
berkelompok, jadinya lebih asik” 
 
In this statement, the researcher save statement “karena 
berkelompok dalam membuat text jadinya lebih mudah dan paham 
untuk menyusunnya”. From the data above, it can be seen that students 
in writing process they do in a group, they feel easy to arrange a text. It 
can help each other. 
In other hand, some students argued that the teaching technique 
by using EGRA little bored, but the students also can understand about 
the material. 
RM : “Sedikit bosan kak, karena penyampaian materi yang diulang-
ulang tapi saya lebih mengerti. Hehe” 
 
In this statement, the researcher save statement “Menurut saya 
pembelajaran yang menggunakan metode ini tidak membosankan 
karena siswa aktif didalam kelas”. From the data above, it can be seen 
that all students can be active in the class. 
Question 4 
Apakah guru menggunakan teknik /cara yang membuat siswa 
bersemangat dalam belajar? 
IS  : “Iya kak, kan kemaren diminta berkelompok untuk membuat 
kalimat seperti contoh, terus kelompok siapa yang selesai duluan 
maju” 
KD : “Iya kak, saya seneng kalau diminta maju untuk buat contoh 
sesuai dengan tenses yang diajarkan”. 
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RM  : “Iya kak karena pada akhir pertemuan guru 
menyampaikan next meeting membuat teks recount, jadi saya 
bersemangat untuk belajar biar dapet nilai yang bagus” 
In this statement, the researcher save statement “saya lebih 
bersemangat untuk belajar karena diminta untuk membuat text di next 
meeting”. From the data above, it can be seen that all students’ in 
teaching learning process by using EGRA technique influence in 
students motivation. 
In the data of interview students easier to understanding the 
material when the teacher used EGRA technique because choosing the 
material from internet source. Moreever, the data quesionare of the 
receiver, there are: 
1) The technique used by teacher makes the course attractive and easy 
to understand.  
The question number 8, from 23 students 17.39% answer strongly 
agree in the technique used by teacher makes the course attractive 
and easy to understanding, then 69.56% agree with the statement, 
then 13.0% is neutral. And no one students answer disagree and 
strongly disagree. 
2) The technique used by teacher makes the students enthusiasm on 
the learning process  
The question number 9, from 23 students 4.3% answer strongly 
agree in the technique used by teacher makes the students 
enthusiasm on the study, then 86.9% agree with the statement, then 
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8.6% is neutral. And no one students answer disagree and strongly 
disagree. 
3) The technique used by teacher makes the students make fun in the 
learning process. 
The question number 10, from 23 students 13.04% answer strongly 
agree the technique used by teacher makes the students make fun in 
the learning process. Then 73.9% agree with the statement, then 
13.04% is neutral. 
b. Factor in the target: Novelty, motion, sound, size and 
backgrounds. 
Question 1 of interview 
Bagaimana pendapatmu tentang pembelajaran yang guru sampaiakan? 
MC : “Pendapat saya, dalam penyampaian yang guru 
sampaikan kemaren sangat berguna bagi saya. Karena dalam metode 
pembelajaran ini materinya lebih simple” 
MI : “Menurut saya lebih mudah, karena pemberian materi yang lebih 
simple” 
IS : “Menurutku lebih mudah dipahami” 
KD : “Menurut saya pembelajaran yang disampaiakan mudah saya 
pahami” 
 
In this statement, the researcher save statement “Menurut saya 
pembelajaran yang disampaiakan mudah saya pahami karena materi 
yang lebih simple”. From the data above, it can be seen that all 
students understanding when the teacher used EGRA technique to 
explain the material of recount text because choosing the material. 
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Question 2 
Apakah siswa mudah memahami dengan cara penyampaian yang guru 
berikan? 
MC : “iya, karena dijelaskan bagian-bagian teks dan guru memberi 
contoh yang simple, jadi saya lebih paham” 
AS  : “Paham kak” 
DE  : “Iya kak karena materinya lebih simple dan mudah saya 
pahami” 
In this statement, the researcher save statement “karena 
pemberian contoh yang sederhana, jadi lebih mudah untuk 
memahami”. From the data above, it can be seen that all students 
easier to understanding the material when the teacher used EGRA 
technique. The teacher gives a simple example to be analyze in 
learning process and students easy to understand about the material. 
Students can be active in the class, students’ in teaching 
learning process by using EGRA technique influence in students’ 
motivation, and students can write their experience in a text, because 
the researcher asked to students to make recount text by their 
experiences. 
Question 5 
Apakah materi yang disampaikan dengan technique yang dipakai guru 
siswa lebih mudah untuk membuat teks recount? 
MI : “Iya karena guru memberi contoh yang mudah saya pahami 
dan topic yang ditentukan lebih mudah tidak ribet” 
IS : “Iya kak, karena diawal pelajaran guru memberi contoh terus 
diidentifikasi bareng-bareng” 
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SM :  “Iya kak mudah, karena cuma menceritakan kembali 
kejadian yang saya alami” 
In this statement, the researcher save statement “menurut saya 
lebih mudah dikarenakan kita hanya diminta membuat teks yang isinya 
untuk menceritakan kembali apa yang telah saya alami di waktu 
lampau”. From the data above, it can be seen that all students can 
write their experience in a text, because the researcher asked to 
students to make recount text by their experiences. The data quesionare 
of the target 
1) Teacher technique in teaching learning process make easier students 
understanding the material. 
The question number 1, from 23 students 26.06% answer strongly 
agree using EGRA technique in teaching learning process, because 
students easy to understanding the material. Then 65.21% agree 
with the statement, then 8.6% is neutral. And no one students 
answer disagree and strongly disagree.  
2) The technique that used by the teacher make students focus on the 
material.  
The question number 3, from 23 students 4.3% answer strongly 
agree in teaching process students focused in the material Then 
78.26% agree with the statement, then 17.39% is neutral. And no 
one students answer disagree and strongly disagree.  
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c. Factor in situation: time and work setting  
1) In teaching learning process, teacher explain the material 
consecutively 
The question number 2, from 23 students 17.39% answer strongly 
agree in the teaching process the teacher explain the material 
consecutively. Then 65.21% agree with the statement, then 17.39% 
is neutral. And no one students answer disagree and strongly 
disagree 
2) Teacher adjust the technique that used in teaching learning process 
based on the class condition and material of course.  
The question number 4, from 23 students 21.7% answer strongly 
agree in the teaching process teacher adjust the method that used in 
teaching learning based on the class condition and material. Then 
43.47% agree with the statement, then 34.78% is neutral. And no 
one students answer disagree and strongly disagree.  
3) In teaching learning process, teacher give opportunity to students 
to ask the question about the material 
The question number 5, from 23 students 26.08% answer strongly 
agree in teaching learning process, teacher give opportunity to 
students to ask the question about the material. Then 65.21% agree 
with the statement, then 8.6% is neutral. And no one students 
answer disagree and strongly disagree.  
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4) In teaching learning process teacher answer the question with 
clearly 
The question number 6, from 23 students 8.6% answer strongly 
agree. In teaching learning process teacher answer the question 
with clearly. Then 82.6% agree with the statement, then 8.6% is 
neutral. And no one students answer disagree and strongly 
disagree. 
5) The teaching learning process teacher gives a knowledge about life 
existence. 
The question number 7, from 23 students 30.43% answer strongly 
agree in the teaching process teacher gives a knowledge about life 
existence. Then 60.86% agree with the statement, then 8.6% is 
neutral. And no one students answer disagree and strongly 
disagree.  
Table 4.1. Result of Questionnaire 
No. Items Responses 
Items Strongly 
Agree (5) 
Agree(4) Neutral (3) Disagree 
(2) 
Strongly 
Disagree 
(1) 
F % F % F % F % F % 
1 Question number 1 6 26.08 15 65.2 2 8.6 - - - - 
2 Question number 2 4 17.39 15 65.2 4 17.3 - - - - 
3 Question number 3 1 4.3 18 78.2 4 17.3 - - - - 
4 Question number 4 5 21.7 10 43.4 8 34.7 - - - - 
5 Question number 5 6 26.08 15 65.2 2 8.6 - - - - 
6 Question number 6 2 8.6 19 82.6 2 8.6 - - - - 
7 Question number 7 7 30.4 14 60.8 2 8.6 - - - - 
8 Question number 8 4 17.3 16 69.5 3 13.04 - - - - 
9 Question number 9 1 4.3 20 86.9 2 8.6 - - - - 
10 Question number 10 3 13.04 17 73.9 3 13.04 - - - - 
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B. Discussion 
In this discussion, the researcher discusses the research finding 
concerned on the students’ perception toward the teaching process and the 
methods are used by the teacher in teaching process. Students’ perception 
on teaching writing skill by Using EGRA Technique 
a. Factors in the perceiver: attitudes, motives, interest, and 
expectation.  
The result of the quesionare and interview above show that 
students SMKN 1 Klego at tenth grade had good perception in 
developing students’ writing skill by using EGRA technique. Although 
the members of tenth grade students of SMK N 1 Klego were 
interested with the teaching learning process by using EGRA 
Technique. Based on the research findings on this thesis, the researcher 
found that there are some perceptions toward the learning activities by 
using EGRA technique. 
The students’ interest toward the teaching learning process is 
not good enough. The statement result of interview showed that they 
do not like English. But they looked that the teaching learning process 
was appropriate to develop writing skill. The students are realized that 
the ability writing skill. The material in teaching learning process was 
connected with their interest and the latest issues. 
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Students’ attitudes showed that students had a good attitude 
toward learning activities. Some students have difficult to arrange their 
task in the class. The result of the questionnaire showed that students 
attitude toward the teaching learning activities is good enough. They 
stated the material in teaching writing skill by using EGRA technique 
is important. 
Students had a good motivation in learning writing skill 
through teaching learning process on writing skill by using EGRA 
technique. The students do the task in a group by the instruction of the 
teacher. The teacher give the instruction about that they choosed the 
topic about the text and teacher choosed the topic that is experience, it 
to anticipated their understanding to arrange the text. 
Students put a big expectation on the program. They expect that 
the teaching learning process by using EGRA can improvement their 
writing ability. It was in line with the goal of teaching writing skill by 
using EGRA technique. Another expectation is that the students were 
expecting that they anable to practice to write in the examination about 
writing skill. 
Generally, students had a big expectation in teaching learning 
process focused on writing skill that using EGRA technique. They 
want to enable to write in the final exam of the test. But, the students’ 
interest in learning English is low because of some reasons. They felt 
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that English (writing skill) is difficult to be learnt. The students’ 
structure in sentences was not good enough. The lack of vocabulary of 
students still has problems in writing skill. Therefore, students’ interest 
in learning English still has to be developed. 
b. Factor in the target: Novelty, motion and size 
The result of the questionnaire and interview above show that 
students SMKN 1 Klego at tenth grade had good in developing 
students’ writing skill by using EGRA technique. Although the 
members of tenth grade students of SMK N 1 Klego were interested 
with the teaching learning process by using EGRA Technique. Based 
on the research findings on this thesis, the researcher found that some 
students scores before and after teach by using EGRA technique there 
are: 
No. Initial Before After 
1 AS 70 84 
2 AW 55 78 
3 AS 65 73 
4 AR 65 76 
5 DF 68 85 
6 DP 54 82 
7 ER 65 80 
8 FN 60 71 
9 HP 55 64 
10 IS 59 72 
11 KD 55 86 
12 LN 59 76 
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13 MC 56 73 
14 MI 60 80 
15 PA 60 67 
16 PP 69 82 
17 RA 62 78 
18 RM 59 83 
19 SV 65 79 
20 SM 59 78 
21 SF 55 81 
22 WD 55 91 
23 WP 61 78 
 
From the table above students’ scores writing ability, the 
students increase their achievement writing skill by using EGRA 
technique.  
The novelty, in teaching learning process students are get a new 
stages to make a text, on the stages the students easy to arrange a text. 
In this stages consist of experience, generalization, reinforcement and 
application. In this stages the students explored their ideas in a text. 
Motion of students is like students responses on teaching 
writing skill. The students in teaching by using EGRA the students 
have good response it is show from the activities in the class, students’ 
excited joining in the class. 
In this target of size like the students’ achievement. In this 
finding show that the students’ scores before and after teach by using 
EGRA technique, teacher do the test before and after teach the 
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students’ in the class. From the table above show that students get 
good score after teach by using EGRA technique. 
It concluded that the target of novelty, motion, and size is refers 
to students achievement in learning activities. It show from the 
students’ scores before and after teach, they get more score after learnt. 
The students’ novelty students easy to arrange of text, and the response 
using EGRA technique have a good response. 
c. Factor in situation: time and work setting  
The result of the quesionare show that students SMKN 1 Klego 
at tenth grade had good in developing students’ writing skill by using 
EGRA technique. Although the members of tenth grade students of 
SMK N 1 Klego were interested with the teaching learning process by 
using EGRA Technique. Based on the research findings on this thesis, 
the researcher found the situation of time and work setting teach by 
using EGRA technique.  
The time in this finding is the teaching learning activities the 
teacher explain the material consecutively and the teacher adjust the 
method that used in teaching learning based on the class condition and 
material.  
Work setting is teacher give opportunity to students to ask the 
question about the material. Teacher in the teaching learning process 
teacher answer the question with clearly. 
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Generally, the situation in this research refers to classroom 
management of teaching learning activities. Work setting is teacher 
give opportunity to students to ask the question about the material. 
Teacher in the teaching learning process teacher answer the question 
with clearly. The teacher on writing skill that using EGRA technique. 
The teacher should used this technique in teaching writing skill. It 
helped the teacher to manage the classroom activities in the class, 
teacher make a group in learning activities. It’s to make students easier 
to understand about material and the teacher have a stages to teach 
writing skill there are experience, generalization, reinforcement and 
the last is application.  
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CHAPTER V 
CONCLUSION, IMPLICATION, AND SUGGESTIONS 
 
This chapter contains three parts. The first part deals with the conclusions 
which are drawn on the basic of data findings and discussions as presented in the 
previous chapters. The second part presents some implications of the drawn 
conclusion. And the last is suggestions.  
A. Conclusion  
Based on the result of the analysis and discussions written in the 
previous chapter. The material that used by teacher sourced from the internet. 
The method that used by teacher EGRA technique. The student easier to write 
because they can plan before they write based on their experience.  
The factors may be influencing perception is including three areas: 
first, factors in the perceiver: attitudes, motives, interest and expectation: 
students had a big expectation in teaching learning process focused on writing 
skill that using EGRA technique. They want to enable to write in the final 
exam of the test. But, the students’ interest in learning English is low because 
of some reasons. They felt that English (writing skill) is difficult to be learnt. 
The students’ structure in sentences was not good enough. The lack of 
vocabulary of students still has problems in writing skill. Therefore, students’ 
interest in learning English still has to be developed.  
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Second, factor in the target: Novelty, motion, and size: The students 
novelty, in teaching learning process students are get a new stages to make a 
text, in this stages consist of experience, generalization, reinforcement and 
application. In this stages the students explored their ideas in a text. Motion of 
students is like students responses on teaching writing skill. In teaching by 
using EGRA the students have good response it is show from the activities in 
the class. Size in this research like the students’ achievement teacher do the 
test in the class. The target of novelty, motion, and size is refers to students 
achievement in learning activities. It show from the students’ scores before 
and after teach, they get more score after learnt. The students’ novelty students 
easy to arrange of text, and the response using EGRA technique have a good 
response.  
Third, factor in situation: the situation in this research refers to classroom 
management of teaching learning activities. Work setting is teacher give 
opportunity to students to ask the question about the material. Teacher in the 
teaching learning process teacher answer the question with clearly. The 
teacher on writing skill that using EGRA technique. The teacher should use 
this technique in teaching writing skill. It helped the teacher to manage the 
classroom activities in the class, teacher make a group in learning activities. 
It’s to make students easier to understand about material and the teacher have 
a stages to teach writing skill there are experience, generalization, 
reinforcement and the last is application.  
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The result of this research means that the EGRA (Experience, 
Generalization, Reinforcement, and Application) technique make students’ 
improvement their ability on writing skill in teaching learning process.  
Students’ perception on teaching writing by using EGRA technique of tenth-
grade student of SMK N 1 Klego in 2018/2019 have good perception on 
learning writing; they are well aware of the important of learning writing. 
B. Implication 
This research is important because writing is one of important things in 
college. Writing one of difficult subject in English. So, the teacher must create 
a good way on how to write in English correctly and easily. The teacher must 
consider the characteristics of the students which are directly related to do the 
learning process.  
Therefore, this research can be used for the teacher to know how to 
teach well using appropriate techniques to teach writing effectively. Writing is 
used for a wide variety of purposes. The mastery of writing skills can bring 
many benefits for people who need it for academic and/or occupational 
purposes.  
The application of the EGRA technique is makes the students study 
writing with fun. It is because they can plan their imagination their experience 
before they write. And the researcher gave some example to stimulus student 
ideas and to make student easy to an application the language features and 
generic structure of recount text.   
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B. Suggestion  
Based on the study that has been done by the researcher. The 
researcher would like to give some suggestions to the English teacher and 
students as follows: 
1. To the teacher 
a. The teacher can use the EGRA technique to teach writing to get 
students achievement more effective. 
b. The teacher should always encourage students to be more active in 
a teaching-learning process, mainly in English lesson by using the 
technique which is easier. 
c. The teacher should give motivation in or out the class, to make 
students a fun and enjoy when the teaching-learning process in 
beginning. 
d. The teacher should manage the class effectively and maximally by 
using time management correctly, so there is no wasting time for 
teaching-learning process. 
2. To the students 
a. The students have to stay focus on the teacher's direction in order 
to be able to practice and apply the technique used by the teacher. 
b. The students have must have high motivation to follow the English 
lesson, especially in writing. 
c. The students are suggested to have many vocabulary or words in 
English in order to they can be writing more easily. 
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d. Students should help each other to finish the writing task. 
3. To the researchers 
This research is hoped to be the experience in the teaching-learning 
process, especially in teaching writing. The researcher also hopes 
this paper can be a little contribution to teach English writing. 
Another researcher can develop with their other material which is 
suitable for the teaching-learning process of the English lesson. 
However, this research can be a starting point to investigate the 
topic more completely. 
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Appendix 1 
Students List of X BB1 
No. Initial 
1 AS 
2 AW 
3 AS 
4 AR 
5 DF 
6 DP 
7 ER 
8 FN 
9 HP 
10 IS 
11 KD 
12 LN 
13 MC 
14 MI 
15 PA 
16 PP 
17 RA 
18 RM 
19 SV 
20 SM 
21 SF 
22 WD 
23 WP 
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 Appendix 2  
The Blueprint of Students’ Perceptions 
Operational definition Aspect Number of question 
Robbins &Judge (2013:166) 
defined the perception is a 
process by which individual 
organize and interpret their 
sensory impression in order to 
give meaning to their 
environment. 
Robbins and Judge (2013:167), 
the factors may be influencing 
perception is including three 
areas: 
d. Factors in the perceiver: 
attitudes, motives, interest, 
experience and expectation. 
e. Factor in the target: 
Novelty, motion, sound, 
size, background, 
proximity and similarity. 
f. Factor in situation: time, 
work setting and social 
setting. 
 
a. Factors in the 
perceiver: 
attitudes, motives, 
interest, 
experience and 
expectation. 
 
8, 9, 10 
b. Factor in the 
target: Novelty, 
motion, sound, 
size, background, 
proximity and 
similarity. 
 
1, 3 
c. Factor in situation: 
time, work setting 
and social setting. 
 
2, 4, 5, 6, 7 
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Appendix 3 
Question of Interview  
Question Items 
1. Bagaimana pendapatmu tentang pembelajaran yang Guru sampaikan? 
2. Apakah kamu mengerti (materi) dengan cara penyampaian yang Guru 
gunakan? 
3. Apakah siswa merasa bosan dengan teknik yang Guru gunakan? 
4. Apakah Guru menggunakan teknik/cara yang membuat siswa bersemangat 
dalam belajar? 
5. Apakah penggunaan materi yang disampaikan dengan teknik yang Guru 
pakai, siswa lebih mudah membuat teks recount? 
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Appendix 4 
ANGKET 
PERSEPSI SISWA TENTANG METODE MENGAJAR GURU (EGRA)  
 TAHUN PELAJARAN 2018/2019 
A. Pengantar  
Angket ini bertujuan sebagai alat pengumpulan data penelitian dan 
tidak akan berpengaruh terhadap nilai mata pelajaran saudara di sekolahan. 
Untuk itu, saudara diharapkan mengisi pertanyaan-pertanyaan di dalam 
angket ini dengan jujur dan sesuai keadaan yang sebenarnya. Kesediaan 
saudara dalam mengisi daftar pertanyaan dalam angket ini merupakan jasa 
yang sangat berharga nilainya bagi saya untuk menyelesaikan penelitian 
yang sedang saya lakukan. Atas perhatian dan kesediaan saudara saya 
ucapkan terima kasih. 
B. Data Responden 
Nama: 
Kelas: 
C. Petunjuk Pengisian 
1. Bacalah dengan seksama setiap pertanyaan sebelum anda menentukan 
jawaban. 
2. Berilah tanda check list () pada salah satu jawaban yang ada anggap 
paling mendekati atau sesuai dengan pendapat anda. 
3. Periksa kembali jawaban sebelum diserahkan. 
5 = Sangat setuju  4 = Setuju 
3 = Netral   2 = Tidak Setuju 1 = Sangat tidak 
setuju 
Persepsi Siswa Tentang Metode EGRA 
No. Pertanyaan Pilihan jawaban 
5 4 3 2 1 
1. Guru menggunakan metode belajar 
yang mudah dimengerti siswa dalam 
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menyampaikan materi. 
2. Dalam kegiatan belajar mengajar, 
guru menjelaskan materi secara 
berurutan. 
     
3. Metode mengajar yang digunakan 
guru membuat saya lebih fokus 
dalam menyimak materi yang 
diberikan 
     
4. Guru anda menyesuaikan metode 
yang digunakan dalam pelajaran 
dengan waktu mengajarnya dengan 
kondisi kelas dan materi 
pembelajaran. 
     
5. Dalam mengajar, guru juga 
memberikan kesempatan bertanya 
kepada siswa 
     
6. Dalam mengajar, guru menjawab 
pertanyaan dengan baik. 
     
7. Guru memberikan ilmu pengetahuan 
dengan cara mengaitkan pelajaran 
dengan kehidupan sehari-hari 
     
8. Metode mengajar guru membuat 
pelajaran lebih menarik dan mudah 
dipahami. 
     
9. Metode mengajar guru membuat 
saya semangat untuk belajar. 
     
10. Metode mengajar yang digunakan 
guru membuat saya tidak bosan. 
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a. Data Responden 
Nama: 
Kelas: 
b. Petunjuk Pengisian 
1. Bacalah dengan seksama setiap pertanyaan sebelum anda menentukan 
jawaban. 
2. Berilah tanda check list () pada salah satu jawaban yang ada anggap 
paling mendekati atau sesuai dengan pendapat anda. 
3. Periksa kembali jawaban sebelum diserahkan. 
Persepsi Siswa Tentang Metode EGRA 
No. Pertanyaan Pilihan jawaban 
5 4 3 2 1 
1. Guru menggunakan metode belajar yang 
mudah dimengerti siswa dalam 
menyampaikan materi. 
     
2. Dalam kegiatan belajar mengajar, guru 
menjelaskan materi secara berurutan. 
     
3. Metode mengajar yang digunakan guru 
membuat saya lebih fokus dalam menyimak 
materi yang diberikan 
     
4. Guru anda menyesuaikan metode yang 
digunakan dalam pelajaran dengan waktu 
mengajarnya dengan kondisi kelas dan 
materi pembelajaran. 
     
5. Dalam mengajar, guru juga memberikan 
kesempatan bertanya kepada siswa 
     
6. Dalam mengajar, guru menjawab 
pertanyaan dengan baik. 
     
7. Guru memberikan ilmu pengetahuan dengan 
cara mengaitkan pelajaran dengan 
kehidupan sehari-hari 
     
8. Metode mengajar guru membuat pelajaran 
lebih menarik dan mudah dipahami. 
     
9. Metode mengajar guru membuat saya 
semangat untuk belajar. 
     
10. Metode mengajar yang digunakan guru 
membuat saya tidak bosan. 
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Appendix 5 
The Result of Interview 
 
Day/Date : Thursday, January 31
st
 2019 
Interviewer : M 
Interviewee : MC 
 
M : Dek, boleh saya tanya sedikit tentang pembelajaran yang guru sampaikan 
waktu itu? 
MC : Boleh kak 
M : Bagaimana pendapat adek tentang pembelajaran yang guru sampaikan? 
MC : Pendapat saya, dalam penyampaian yang guru sampaiakan kemaren 
sangat berguna bagi saya. Karena dalam metode pembelajaran ini 
materinya lebih simple. 
M : Apakah adek mengerti materi recount text dengan metode yang guru 
gunakan? 
MC : Iya, karena dijelaskan bagian-bagian teks dan contoh yang simple, jadi 
saya lebih paham. 
M : Apakah adek merasa bosan dengan dengan metode yang guru gunakan? 
MC : Tidak kak, kan waktu itu meminta kita untuk berkelompok, jadinya lebih 
asik 
M : Apakah guru menggunakan metode /cara yang membuat adek 
bersemangat dalam belajar? 
MC : Iya kak  
M : Kalau boleh tau kenapa dek? 
MC : Karena kita diminta untuk membuat kalimat dan dianalisis bareng-bareng 
di depan. 
M : Apakah materi yang disampaikan dengan metode yang dipakai, adek 
lebih mudah memahami teks recount? 
MC : Iya kak, karena pemberian contoh yang simple. 
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M : Apakah dengan metode yang digunakan adek lebih mudah untuk menulis 
teks recount? 
MC : Iya kak,  
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The Result of Interview 
 
Day/Date : Thursday, January 31
st
 2019 
Interviewer : M 
Interviewee : DE 
 
M : Dek boleh saya tanya sedikit tentang pembelajaran yang disampaikan 
waktu itu? 
DE : Boleh kak 
M : Bagaimana pendapat adek tentang pembelajaran yang guru sampaikan? 
DE : Pendapat saya dalam penyampaian materi lebih mudah kak 
M : Apakah adek mengerti materi recount text dengan metode yang 
digunakan? 
DE : Iya kak karena materinya lebih simple dan mudah saya pahami. 
M : Apakah adek merasa bosan dengan dengan metode yang digunakan? 
DE : Tidak kak 
M : Apakah penggunaan metode /cara yang guru sampaikan membuat adek 
bersemangat dalam belajar? 
DE : Iya kak, karena lebih mudah 
M : Apakah materi yang disampaikan dengan metode tersebut, adek lebih 
mudah memahami teks recount? 
DE : Iya kaka kan kemaren di beri materi yang simple dan contoh sebelumnya. 
M : Apakah dengan metode yang digunakan, adek lebih mudah untuk 
menulis teks recount? 
DE : Iya kak  
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The Result of Interview 
 
Day/Date : Thursday, January 31
st
 2019 
Interviewer : M 
Interviewee : AS 
 
M : Dek boleh tidak saya tanya sedikit tentang pembelajaran yang 
disampaikan waktu itu? 
AS : Boleh kak 
M : Bagaimana pendapat adek tentang pembelajaran yang sudah 
disampaikan? 
AS : Pendapat saya, dalam penyampaian metode pembelajaran ini sangat 
berguna bagi saya. Karena dalam metode pembelajaran ini, menggunakan 
metode yang lebih simple dan mudah untuk saya pahami. 
M : Apakah adek paham dengan materi recount text dengan metode yang 
digunakan? 
AS : Paham kak  
M : Apakah adek merasa bosan dengan dengan metode yang sudah 
digunakan? 
AS : Tidak kak, kita lebih nyaman diajar kakak. 
M : Apakah guru menggunakan metode /cara yang membuat adek 
bersemangat dalam belajar? 
AS : Iya kak. 
M : Apakah materi yang disampaikan dengan metode yang saya pakai, adek 
lebih mudah memahami teks recount? 
AS : Iya kak lebih mudah karena pemberian contoh yang lebih mudah 
dipahami  
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The Result of Interview 
 
Day/Date : Thursday, January 31
st
 2019 
Interviewer : M 
Interviewee : MI 
 
M : Dek boleh tidak saya tanya sedikit tentang pembelajaran yang sudah 
disampaikan waktu itu? 
MI : Boleh kak 
M : Bagaimana pendapat adek tentang pembelajaran yang sudah 
disampaikan? 
MI : Menurut saya lebih mudah, karena pemberian materi yang lebih simpel 
M : Apakah adek mengerti materi recount text dengan metode yang guru 
gunakan? 
MI : Iya kak saya mengerti 
M : Apakah adek merasa bosan dengan metode yang digunakan? 
MI : Enggak kak  
M : Apakah penggunaan metode /cara yang membuat siswa bersemangat 
dalam belajar? 
MI : Iya kak 
M : Apakah materi yang disampaikan dengan metode yang dipakai, adek 
lebih mudah memahami teks recount? 
MI : Iya kak saya lebih paham, karena pemberian materi yang simpel 
M : Apakah dengan metode yang digunakan adek lebih mudah untuk menulis 
teks recount? 
MI : Iya karena kaka memberi contoh yang mudah saya pahami dan topic 
yang ditentukan lebih mudah tidak ribet 
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The Result of Interview 
 
Day/Date : Thursday, January 31
st
 2019 
Interviewer : M 
Interviewee : IS 
 
M : Dek boleh tidak saya tanya sedikit tentang pembelajaran yang 
disampaikan waktu itu? 
IS : Iya boleh kak 
M : Bagaimana pendapat adek tentang pembelajaran yang guru sampaikan 
waktu itu? 
IS : Menurutku lebih mudah dipahami. 
M : Apakah adek mengerti materi recount text dengan metode yang guru 
gunakan? 
IS : Iya kak. Karena pemberian contoh sebelumnya 
M : Apakah adek merasa bosan dengan dengan metode yang digunakan? 
IS : Tidak kak 
M : Apakah metode /cara tersebut membuat siswa bersemangat dalam 
belajar? 
IS : Iya kak, kan kemaren diminta berkelompok untuk membuat kalimat 
seperti contoh, terus kelompok siapa yang selesai duluan maju. 
M : Apakah materi yang disampaikan dengan metode EGRA, adek lebih 
mudah memahami teks recount? 
IS : Iya kak, karena contohnya mudah saya pahami 
M : Apakah dengan metode yang digunakan adek lebih mudah untuk menulis 
teks recount? 
IS : Iya kak, karena diawal pelajaran pemberian contoh terus diidentifikasi 
bareng-bareng.  
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The Result of Interview 
 
Day/Date : Friday, February 01
st
 2019 
Interviewer : M 
Interviewee : KD 
 
M : Dek boleh tidak saya tanya sedikit tentang pembelajaran yang 
disampaikan waktu itu? 
KD : Boleh kak 
M : Bagaimana pendapat adek tentang pembelajaran yang disampaikan waktu 
itu? 
KD : Menurut saya pembelajaran yang disampaiakan mudah saya pahami. 
M : Apakah adek mengerti materi recount text dengan metode yang 
digunakan? 
KD : Iya kak, walaupun diulang-ulang jadi saya lebih paham sama materinya. 
M : Apakah adek merasa bosan dengan dengan metode yang digunakan? 
KD : Tidak. 
M : Apakah metode /cara tersebut membuat siswa bersemangat dalam 
belajar? 
KD : Iya kak, saya seneng kalau diminta maju untuk buat contoh sesuai dengan 
tenses yang diajarkan. 
M : Apakah dengan metode yang saya gunakan adek lebih mudah untuk 
menulis teks recount? 
KD : Iya karena, ada banyak step-step terus mengecek ulang kalimat-kalimat 
yang saya buat jadinya saya tau mana yang bener mana yang salah  
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The Result of Interview 
 
Day/Date : Friday, February 01
st
 2019 
Interviewer : M 
Interviewee : FN 
 
M : Dek boleh tidak saya tanya sedikit tentang pembelajaran yang 
disampaikan waktu itu? 
FN : Boleh kak 
M : Bagaimana pendapat adek tentang pembelajaran yang guru sampaikan? 
FN : Pendapat saya lebih mudah karena materi yang diberikan lebih simpel 
M : Apakah adek mengerti materi recount text dengan metode yang 
digunakan? 
FN : Iya kak, karena ada contohnya yang mudah saya pahami 
M : Apakah adek merasa bosan dengan dengan metode yang digunakan? 
FN : Tidak kak 
M : Apakah materi yang disampaikan dengan metode yang dipakai, adek 
lebih mudah memahami teks recount? 
FN : Iya kak 
M : Apakah dengan metode yang digunakan adek lebih mudah untuk menulis 
teks recount? 
FN : Iya kak sebelum menulis teks recount kan diajari cara membuat kalimat 
yang sesuai dengan materi.  
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The Result of Interview 
 
Day/Date : Friday, February 01
st
 2019 
Interviewer : M 
Interviewee : RM 
 
M : Dek boleh tidak saya tanya sedikit tentang pembelajaran yang 
disampaikan waktu itu? 
RM : Boleh kak 
M : Bagaimana pendapat adek tentang pembelajaran yang saya sudah 
disampaikan? 
RM : Menurut saya mudah dipahami kak karena diberi materi yang lebih 
simpel 
M : Apakah adek mengerti materi recount text dengan metode yang 
digunakan? 
RM : Mengerti kak 
M : Apakah adek merasa bosan dengan dengan metode yang digunakan? 
RM : Sedikit bosan kak, karena penyampaian materi yang diulang-ulang tapi 
saya lebih mengerti. hehe 
M : Apakah penggunaan metode /cara yang membuat adek bersemangat 
dalam belajar? 
RM : Iya kak  
M : Kalau boleh tau apa alasannya dek? 
RM : Ya karena pada akhir pertemuan menyampaikan next meeting membuat 
teks recount, jadi saya bersemangat untuk belajar biar dapet nilai yang 
bagus. 
M : Apakah dengan metode yang digunakan adek lebih mudah untuk menulis 
teks recount? 
RM : Iya kak, karena ada contoh yang gampang saya pahami, jadi saya lebih 
mudah buatnya.  
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The Result of Interview 
 
Day/Date : Friday, February 01
st
 2019 
Interviewer : M 
Interviewee : WD 
 
M : Dek mau tanya pendapat adek tentang pembelajaran yang disampaikan 
waktu itu? 
WD : Iya kak 
M : Bagaimana pendapat adek tentang pembelajaran yang telah disampaikan 
waktu itu? 
WD : Menurut aku, materi yang kakak sampaikan lebih mudah dipahami 
M : Apakah adek mengerti materi recount text dengan metode yang 
digunakan? 
WD : Mengerti kak karena dijelaskan berulang-ulang bagian-bagian dari teks 
recount 
M : Apakah adek merasa bosan dengan dengan metode yang digunakan? 
WD : Menurutku ya enggak, yang penting kan paham kak 
M : Apakah guru menggunakan metode /cara yang membuat siswa 
bersemangat dalam belajar? 
WD : Iya kak karena mudah dan saya paham jadi saya lebih bersemangat. 
M : Apakah dengan metode yang guru gunakan adek lebih mudah untuk 
menulis teks recount? 
WD : Iya karena pemberian contoh yang mudah saya pahami  
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The Result of Interview 
 
Day/Date : Friday, February 01
st
 2019 
Interviewer : M 
Interviewee : SM 
 
M : Dek boleh tidak saya tanya sedikit tentang pembelajaran waktu itu? 
SM : Boleh kak 
M : Bagaimana pendapat adek tentang pembelajaran yang guru sampaikan? 
SM : Pendapat saya, lebih mudah saya pahami dalam penyampaian materinya. 
M : Apakah adek mengerti materi recount text dengan metode yang guru 
gunakan? 
SM : Mengerti kak karena kakak memberi materi yang simpel 
M : Apakah adek merasa bosan dengan dengan metode yang digunakan? 
SM : Tidak kak, karena diminta berkelompok jadinya tidak jenuh dan bisa 
tanya-tanya pada temen kalau belum paham. 
M : Apakah materi yang disampaikan dengan metode tersebut, adek lebih 
mudah memahami teks recount? 
SM : Menurut saya materi yang disampaikan mudah saya pahami dan 
penentuan topicnya yang gampang. 
M : Apakah dengan metode yang digunakan adek lebih mudah untuk menulis 
teks recount? 
SM :  Iya kak mudah, karena cuma menceritakan kembali kejadian yang saya 
alami.  
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Appendix 6 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
Satuan Pendidikan     : SMK N 1 Klego 
Mata Pelajaran           : Bahasa Inggris 
Kelas/semester            : X/2 
Materi Pokok             : Recount Text 
Alokasi Waktu            : 2 x 45 menit (Pertemuan 1,2,3) 
 
A. Kompetensi Inti 
KI 3.  
Memahami, menerapkan, dan menganalisis pengetahuan faktual, konseptual, 
prosedural dan metakognitif berdasarkan rasa ingintahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan,  kebangsaan, kenegaraan, dan peradaban terkait penyebab 
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
 
KI 4.  
Mengolah, menalar, menyaji,dan mencipta dalam ranah konkret dan ranah 
abstrak  terkait dengan pengembangan dari yang dipelajarinya di sekolah secara 
mandiri serta efektif dan kreatif, dan mampu menggunakan metoda sesuai 
kaidah keilmuan. 
 
B. Kompetensi Dasar  
3.7 Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan 
beberapa teks recount lisan dan tulis dengan memberi dan meminta 
informasi terkait peristiwa bersejarah sesuai dengan konteks 
penggunaannya. 
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4.7  Teks recount – peristiwa bersejarah. 
4.7.1 Menangkap makna secara kontekstual terkait fungsi sosial, struktur 
teks, dan unsur kebahasaan teks recount lisan dan tulis terkait peristiwa 
bersejarah. 
4.7.2 Menyusun teks recount lisan dan tulis, pendek dan sederhana, terkait 
peristiwa bersejarah, dengan memperhatikan fungsi sosial, struktur teks, 
dan unsur kebahasaan, secara benar dan sesuai konteks. 
 
C. Indikator 
1. Siswa dapat mengidentifikasi teks berbentuk recount. 
2. Siswa dapat membedakan antara teks berbentuk recount dengan teks 
yang lain. 
3. Siswa dapat menjelaskan tentang teks berbentuk recount. 
4. Siswa dapat menangkap makna dalam teks recount lisan  
5. Siswa dapat menyusun teks recount lisan dan tulis, tentang masa 
lampau sesuai struktur recount text. 
6. Siswa mampu menguasai tenses yang digunakan dalam recount text. 
 
D. Tujuan Pembelajaran  
Setelah mengikuti serangkaian kegiatan pembelajaran, peserta didik dapat: 
1. Mengidentifikasi bagian masing-masing dari kalimat.  
2. Membedakan antara teks recount dengan yang lainnya. 
3. Menjelaskan isi dari teks recount. 
4. Memperhatikan dan menggunakan tata bahasa, kosa kata, tanda baca, 
ejaan, dan tata tulis dengan benar. 
5. Siswa terampil menyusun teks recount. 
6. Siswa mampu menggunakan tensis secara benar. 
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E. Materi Pembelajaran  
Teks recount lisan dan tulis sederhana tentang pengalaman/ 
kegiatan/kejadian/peristiwa. 
Fungsi sosial:  
 Melaporkan, meneladani, membanggakan, mengagumi, berbagi 
pengalaman, dsb. 
 
Ungkapan:  
 Orientation; introducing the participant, using first person point of 
view, I was on the car las week. 
 Events; describing a series of event which happened. The car lunched 
to one side. Telephone and electricity poles was falling down, etc. 
 Re-orientation; stating the writer’s personal note. Thanking God 
because nobody was seriously injured. 
 
Unsur Kebahasaan:  
(1) Kosa kata : 
kata kerja yang menunjuk tindakan atau kegiatan 
(2) Tata bahasa 
Kata kerja dalam Simple Past tense, Past Continuous Tense 
(3) Adverbia penghubung waktu: first, then, after that, before, when, at 
last, finally, dsb. 
(4) Adverbia dan frasa preposisional penujuk waktu: yesterday, last 
month, on Monday, an hour ago, immediately, dsb. 
(5) Penggunaan nominal singular dan plural secara tepat, dengan atau 
tanpa a, the, this, those, my, their, dsb secara tepat dalam frasa 
nominal 
(6) Ucapan, tekanan kata, dan intonasi. 
(7) Ejaan dan tanda baca yang benar. 
Tulisan tangan yang rapi 
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F. Metode Pembelajaran 
EGRA technique 
 
G. Media, Alat, dan Sumber Pembelajaran 
1. Media :  
2. Alat : Alat tulis, buku tulis, dan kamus. 
3. Sumber Pembelajaran 
a. Buku Teks wajib 
b. Contoh teks tertulis 
 
H. Langkah-langkah Kegiatan Pembelajaran     
a. Pertemuan 1 
KEGIATAN DESKRIPSI KEGIATAN 
ALOKASI 
WAKTU 
Pendahuluan  Pendidik dan siswa berdoa bersama 
 Pendidik mengecek dan mengkondisikan 
kesiapan siswa belajar baik secara fisik 
maupun psikologis. 
 Pendidik melakukan apersepsi tentang 
cerita rakyat;  
 Pendidik menyampaikan tema yang akan 
dibelajarkan  yaitu: tentang recount text 
dengan sub tema “pengalaman/ kegiatan/ 
kejadian/ peristiwa” dan menyampaikan 
tujuan pembelajaran; 
10 Menit 
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Inti  Pendidik menunjukkan gambar-gambar 
yang berhubungan dengan kegiatan/ 
kejadian/ peristiwa penting/ bersejarah  
 Peserta didik memperhatikan/ mengamati 
berbagai gambar yang dibawa guru. 
 Peserta didik menanya berbagai info dari 
gambar tentang kegiatan/ kejadian/ 
peristiwa penting/ bersejarah yang dibawa 
guru 
 Pendidik meminta peserta didik untuk 
mencari informasi rinci dari recount text 
tentang “kegiatan/ kejadian/ peristiwa 
penting/ bersejarah”. 
 Peserta didik mengidentifikasi informasi 
rinci dari recount text tentang “kegiatan/ 
kejadian/ peristiwa penting/ bersejarah”. 
 Peserta didik mengamati informasi rinci 
dari recount text tentang “kegiatan/ 
kejadian/ peristiwa penting/ bersejarah”. 
Experience 
 Peserta didik, menuliskan hasil 
pengamatan informasi rinci dari recount 
text tentang “kegiatan/kejadian/peristiwa 
penting/bersejarah”. 
 Peserta didik melakukan pencermatan 
(mengasosiasi) yang diperoleh mengenai 
informasi rinci dari recount text tentang 
“kegiatan/ kejadian/ peristiwa penting/ 
bersejarah”. 
Generalization 
50 Menit 
114 
 
 
 
 Peserta didik menyimpulkan  informasi 
rinci dari recount text tentang 
“kegiatan/kejadian/peristiwa 
penting/bersejarah”. 
 Peserta didik mempresentasikan 
(mengkomunikasikan) hasil pengamatan 
informasi rinci dari recount text tentang 
“kegiatan/kejadian/peristiwa 
penting/bersejarah” di depan kelas dan 
dikonfirmasi oleh guru. 
Reinforcement 
 Siswa secara berkelompok merancang data 
tahapan yang akan dilakukan, menentukan 
materi dan media yang diperlukan. 
 Mengkonsultasi tahapan penyelesaian 
kepada guru. 
Application  
 Siswa menyusun jadwal kegiatan 
penyelesaian 
 Praktek membuat teks recount sederhana 
(sesuai materi yg telah disampaikan 
guru). 
Penutup  Pendidik bersama peserta didik membuat 
kesimpulan hasil belajar mencari informasi 
rinci dari recount text tentang “kegiatan/ 
kejadian/ peristiwa penting/ bersejarah”. 
 Pendidik mengadakan penilaian mengukur 
ketercapaian indikator pembelajaran. 
 Pendidik memberikan tugas terstruktur 
mencari informasi rinci dari recount text 
10 Menit 
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tentang “kegiatan/ kejadian/ peristiwa 
penting/ bersejarah” yang diberikan oleh 
guru. 
 Menginfokan materi pembelajaran 
pertemuan berikutnya/yang akan datang 
dengan saran siswa  membaca atau 
mempelajari lebih dulu. 
 Mengajak semua siswa berdo’a, bersyukur 
atas nikmat hari ini. 
 
b. Pertemuan 2 
KEGIATAN DESKRIPSI KEGIATAN 
ALOKASI 
WAKTU 
Pendahuluan  Guru dan siswa berdoa bersama. 
 Guru mengabsen dan mengajak siswa 
mengkondisikan kondisi fisik dan psikis 
untuk melaksanakan pembelajaran; 
 Guru melakukan apersepsi dan mereview 
materi tentang teks recount, 
 Guru memberikan pertanyaan menantang, 
“Bagaimanakah  cara membuat teks 
recount sederhana yang baik dan benar ?” 
10 Menit 
Inti  Pendidik menunjukkan gambar-gambar 
yang berhubungan dengan kegiatan/ 
kejadian/ peristiwa penting/ bersejarah  
 Peserta didik memperhatikan/mengamati 
berbagai gambar yang dibawa guru. 
 Peserta didik menanya berbagai info dari 
gambar tentang kegiatan/kejadian/peristiwa 
penting/bersejarah yang dibawa guru 
70 Menit 
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 Pendidik meminta peserta didik untuk 
mencari informasi rinci dari recount text 
tentang “kegiatan/ kejadian/ peristiwa 
penting/ bersejarah”. 
 Peserta didik mengidentifikasi informasi 
rinci dari recount text tentang “kegiatan/ 
kejadian/ peristiwa penting/ bersejarah”. 
 Peserta didik mengamati informasi rinci 
dari recount text tentang “kegiatan/ 
kejadian/ peristiwa penting/ bersejarah”. 
Menyiapkan pertanyaan  
 Peserta didik secara berkelompok 
menentukan apa yang akan dikerjakan, 
menentukan judul yang akan dikerjakan. 
 Guru menyampaikan kriteria penilaian yang 
dilakukan siswa. 
Experience 
 Peserta didik, menuliskan hasil 
pengamatan informasi rinci dari recount 
text tentang “kegiatan/ kejadian/ peristiwa 
penting/ bersejarah”. 
 Peserta didik melakukan pencermatan 
(mengasosiasi) yang diperoleh mengenai 
informasi rinci dari recount text tentang 
“kegiatan/ kejadian/ peristiwa penting/ 
bersejarah”. 
Generalization 
 Peserta didik menyimpulkan  informasi 
rinci dari recount text tentang 
“kegiatan/kejadian/peristiwa 
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penting/bersejarah”. 
 Peserta didik mempresentasikan 
(mengkomunikasikan) hasil pengamatan 
informasi rinci dari recount text tentang 
“kegiatan/ kejadian/ peristiwa penting/ 
bersejarah” di depan kelas dan dikonfirmasi 
oleh guru. 
Reinforcement 
 Siswa  secara berkelompok merancang data 
tahapan yang akan dilakukan, menentukan 
materi dan media yang diperlukan(sesuai 
materi yang disampaikan oleh guru) 
 Mengkonsultasi tahapan penyelesaian 
kepada guru. 
Application  
 Praktek membuat teks recount sederhana 
(sesuai materi yg telah disampaikan guru). 
Evaluasi 
 Guru dan siswa melakukan refleksi terhadap 
kegiatan dan hasil yang telah dilakukan. 
Penutup  Guru bersama siswa peserta membuat 
rangkuman atau kesimpulan tentang hasil 
setiap kelompok. 
 Guru memberikan tugas lanjut untuk 
kreativitas siswa untuk membuat teks 
recount sederhana. 
 Menginfokan materi pembelajaran 
pertemuan berikutnya/yang akan datang 
dengan saran siswa  membaca atau 
mempelajari lebih dulu. 
10 Menit 
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 Mengajak semua siswa berdo’a, bersyukur 
atas nikmat hari ini. 
 
c. Pertemuan 3 
KEGIATAN DESKRIPSI KEGIATAN 
ALOKASI 
WAKTU 
Pendahuluan  Pendidik dan siswa berdoa bersama. 
 Pendidik mengabsen, mengecek dan 
mengkondisikan kesiapan siswa belajar 
baik secara fisik maupun psikologis. 
 Pendidik melakukan apersepsi tentang 
kalimat “Past Tense” serta mengulas 
singkat materi di pertemuan sebelumnya;  
 Pendidik menyampaikan tema yang akan 
dibelajarkan  yaitu: tentang “Simple Past 
Tense” dan menyampaikan tujuan 
pembelajaran; 
10 Menit 
Inti  Pendidik menunjukkan sebuah paragraph 
yang menggunakan “Simple Past Tense”.  
 Peserta didik memperhatikan/mengamati 
paragraph tersebut. 
 Peserta didik menanya berbagai macam 
info tentang contoh paragraph yang dibawa 
guru. 
 Pembahasan  
 Guru meminta peserta didik untuk mencari 
Tenses yang terkandung dalam contoh 
paragraph tersebut. 
 Peserta didik mencari dan mengidentifikasi 
Tenses yang terkandung dalam paragraph 
50 Menit 
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tersebut (secara khusus Simple Past Tense). 
 Peserta didik mengamati ciri – ciri, pattern, 
dan penggunaan dari Simple Past Tense. 
Experience 
 Peserta didik, menuliskan hasil 
pengamatan tentang ciri – ciri, pattern, 
dan penggunaan dari Simple Past Tense. 
 Peserta didik melakukan pencermatan data 
(mengasosiasi) yang diperoleh mengenai 
ciri – ciri, pattern, dan penggunaan dari 
Simple Past Tense dalam paragraph 
tersebut. 
Generalization 
 Peserta didik menyimpulkan  ciri – ciri, 
pattern, dan penggunaan dari Simple Past 
Tense dalam paragraph tersebut. 
 Peserta didik membuat kalimat sesuai 
tenses yang telah dipelajari. 
Reinforcement  
 Peserta didik mempresentasikan 
(mengkomunikasikan) hasil pengamatan 
tentang ciri – ciri, pattern, dan penggunaan 
dari Simple Past Tense dalam paragraph 
tersebut di depan kelas dan dikonfirmasi 
oleh guru. 
Application 
 Pendidik meminta peserta didik untuk 
membuat teks recount sesuai materi dan 
tenses sesuai pembahasan yang 
disampaikan oleh guru sebelumnya. 
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Penutup  Pendidik bersama peserta didik membuat 
kesimpulan hasil belajar tentang ciri – ciri, 
pattern, dan penggunaan dari Simple Past 
Tense. 
 Pendidik mengadakan penilaian mengukur 
ketercapaian indikator pembelajaran. 
 Pendidik menginfokan materi 
pembelajaran pertemuan yang akan datang 
dengan saran siswa membaca atau 
mempelajari lebih dahulu. 
 Mengajak semua siswa berdo’a, bersyukur 
atas nikmat hari ini. 
10 Menit 
I. PENILAIAN ( INSTRUMENT PENILAIAN) 
Lihat Lampiran 2 
i. Penilaian Sikap 
ii. Penilaian Pengetahuan 
 
Boyolali, 21 Juli 2018 
Mengetahui:                                         
Kepala SMK N 1 Klego    Guru Mata Pelajaran 
 
 
 
Dyah Sulistyorini, S.Pd.                      Meli Anggraini Wirastika          
NIP.                    143221303 
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Lampiran 1 
Recount Text 
Recount text is a text that retells a story about past events or experiences in the 
order they happened. Its purpose is to inform/retell past events to the audience. 
Kinds of recount text 
1. Personal recount (personal experience) 
2. Factual recount  
3. Imaginative 
Recount text has three elements: 
1. Orientation  
 Tells who is involved in the story, when, where, and why the story 
happened. 
2. Series events 
 Tells what happened in the story. 
3. Re-orientation  
 (optional) tells the conclusion of the story. 
Language features 
a. Introducing personal participant: I, my family, etc. 
b. Using chronological connection: then, first, after, etc. 
c. Using linking verb: was, were, saw, heard, etc. 
d. Using action verb: went, bought, wrote, etc. 
e. Using adverbs: yesterday, at school, quickly, etc. 
f. Using simple past tense. 
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Example of recount text 
Holiday in Jogjakarta 
Orientation         I spent my holiday in Jogjakarta last month. I 
went to Prambanan Temple with my family early 
morning. 
Series of Events  
 
        We went to Prambanan Temple by bus and 
arrived at 01.00 in the afternoon. I saw many 
foreign tourists there. I spoke English with them. 
Their name are Andrew and Peter. They were very 
friendly. They came from New York. Prambanan 
Temple was crowded in holiday. We went back at 
07.00 in the evening. 
Re-orientation        It was a very interesting holiday. I were enjoy 
in my holiday with my family in Prambanan 
Temple. 
 
Past Tenses 
 Simple past tense 
 S+ V2+ Object / S + to be(was/were) + adjective/ adverb 
 example: I worked 
  Past continuous 
 S+ tobe (was were)+ V (ing) 
 example: I was working 
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Lampiran 2 
i. Penilaian Sikap 
NO HARI/TGL
/ JAM KE 
NAMA PRILAKU/ 
KEJADIAN 
BUTIR 
SIKAP 
POS/NEG TINDAK 
LANJUT 
 
 
 
 
 
 
 
 
 
      
 
ii. Penilaian Pengetahuan 
Indicator Level Criteria Comments 
Content 30-27 
 
26-22 
 
 
21-17 
 
16-13 
Excellent to very good: Knowledge, 
substantive, development of thesis, relevant 
to assigned topic. 
Good to average: sure knowledge of 
subject, adequate rang, development of 
thesis, mostly relevant to topic but lacks 
detail. 
Fair to poor: limited knowledge of subject, 
little substance, inadequate development of 
topic. 
Very poor: does not show knowledge of 
subject, non-substantive, not pertinent, or 
not enough to evaluate. 
Organization 20-18 Excellent to very good: fluent expression, 
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17-14 
 
 
13-10 
 
 
9-7 
ideas clearly stated/supported, succinct, 
well-organized, logical sequencing, 
cohesive.  
Good to average: somewhat choppy, 
loosely organized but main ideas stand out, 
limited support, logical but incomplete 
sequencing. 
Fair to poor: non-fluent, ideas confused or 
disconnected, lacks of logical sequencing 
and development. 
Very poor: does not communicate, no 
organization, or not enough to evaluate. 
Vocabulary 20-18 
 
 
17-14 
 
 
13-10 
 
 
9-7 
Excellent to very good: sophisticated rage, 
effective word/idiom choice and usage, 
word form mastery, appropriate register. 
Good to average: adequate range, 
occasional errors of word/idiom form, 
choice, usage but meaning not obscured. 
Fair to poor: limited range, frequent errors 
of work/ idiom form, choice, usage, 
meaning confused or obscured. 
Very poor: essentially translation, little 
knowledge of English vocabulary, idioms, 
word form, or not enough to evaluate. 
 
Language Use 25-22 
 
 
21-18 
 
Excellent to very good: effective, complex 
construction, few errors of agreement, 
tense, number, word order/function, 
articles, pronouns, preposition. 
Good to average: effective but simple 
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17-11 
 
 
 
 
10-5 
constructions, minor problems in complex 
construction, several errors of agreement, 
tense number, word order/ function, 
articles, pronouns, preposition, but meaning 
seldom obscured. 
Fair to poor: major problems in 
simple/complex construction, frequent 
errors of negation, agreement, tense, 
number, word order/function, articles, 
pronouns, preposition, and/or fragment, 
run-ons, deletion, meaning confused or 
obscured. 
Very poor: virtually no mastery of sentence 
construction rules, dominated by errors, 
does not communicate or enough to 
evaluate. 
 
Mechanics 5 
 
 
4 
 
 
3 
 
 
2 
Excellent to very good: demonstrates 
mastery of conventions, few errors of 
spelling, punctuation, capitalization, 
paragraphing. 
Good to average: occasional errors of 
spelling, punctuation, capitalization, 
paragraphing, but meaning not obscured. 
Fair to poor: frequent errors of spelling, 
punctuation, capitalization, paragraphing, 
poor hand-writing, meaning confused or 
obscured. 
Very poor: no mastery of conventions, 
dominated by errors of spelling, 
punctuation, capitalization, paragraphing, 
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hand writing illegible, or not enough to 
evaluate. 
 
Instrument Penilaian 
Make the simple past tense sentence! 
a. Verbal sentence (5 sentences) 
b. Nominal sentence (5 sentences)  
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Appendix 7 
 
I. KOMPETENSI DASAR, MATERI, DAN KEGIATAN 
PEMBELAJARAN 
 
A. Kelas: X 
Alokasi waktu : 2 jam pelajaran/minggu 
Kompetensi Sikap Spiritual dan Sikap Sosial dicapai melalui 
pembelajaran tidak langsung (indirect teaching) pada pembelajaran 
Kompetensi Pengetahuan dan Kompetensi Keterampilan melalui 
keteladanan, pembiasaan, dan budaya sekolah dengan 
memperhatikan karaktersitik mata pelajaran serta kebutuhan dan 
kondisi peserta didik. 
 
Penumbuhan dan pengembangan Kompetensi Sikap dilakukan 
sepanjang proses pembelajaran berlangsung dan dapat digunakan 
sebagai pertimbangan guru dalam mengembangkan karakter peserta 
didik lebih lanjut. 
 
Pembelajaran untuk kompetensi pengetahuan dan kompetensi 
keterampilan sebagai berikut ini. 
 
Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
3.1 Menerapkan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan 
tindakan memberi 
dan meminta 
informasi terkait 
jati diri dan 
hubungan 
keluarga, sesuai 
dengan konteks 
penggunaannya. 
(Perhatikan unsur 
 Fungsi Sosial 
Mengenalkan, menjalin 
hubungan interpersonal 
dengan teman dan guru 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Sebutan anggota 
keluarga inti dan yang 
lebih luas dan orang-
orang dekat lainnya; 
hobi, kebiasaan 
- Verba: be, have, go, 
work, live (dalam simple 
present tense) 
- Menyimak dan 
menirukanbeberapa 
contoh interaksi terkait 
jati diri dan hubungan 
keluarga, dengan ucapan 
dan tekanan kata yang 
benar 
- Mengidentifikasi 
ungakapan-ungkapan 
penting dan perbedaan 
antara beberapa cara 
yang ada 
- Menanyakan hal-hal 
yang tidak diketahui 
atau yang berbeda. 
- Mempelajari contoh teks 
interaksi terkait jati diri 
dan hubungan 
keluarganya yang 
dipaparkan figur-figur 
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Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
kebahasaan 
pronoun: subjective, 
objective, 
possessive) 
4.1 Menyusun teks 
interaksi 
transaksional lisan 
dan tulis pendek 
dan sederhana 
yang melibatkan 
tindakan memberi 
dan meminta 
informasi terkait 
jati diri, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
 
 
- Subjek Pronoun: I, You, 
We, They, He, She, It 
- Kata ganti possessive 
my, your, his, dsb. 
- Kata tanya Who? Which? 
How? Dst. 
- Nomina singular dan 
plural dengan atau 
tanpa a, the, this, those, 
my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Deskripsi diri sendiri 
sebagai bagian dari 
keluarga dan masyarakat 
yang dapat 
menumbuhkan perilaku 
yang termuat di KI 
terkenal. 
- Saling menyimak dan 
bertanya jawab tentang 
jati diri masing-masing 
dengan teman-temannya 
- Melakukan refleksi 
tentang proses dan hasil 
belajarnya 
3.2 Menerapkan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
interpersonal lisan 
dan tulis yang 
melibatkan 
tindakan      
memberikan 
ucapan selamat 
dan memuji 
bersayap 
(extended), serta 
menanggapinya, 
sesuai dengan 
konteks 
penggunaannya 
 Fungsi Sosial 
Menjaga hubungan 
interpersonal dengan 
guru, teman dan orang 
lain. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Ungkapan memberikan 
ucapan selamat dan 
memuji bersayap 
(extended), dan 
menanggapinya 
- Nomina singular dan 
plural dengan atau 
- Menyimak dan 
menirukan beberapa 
contoh percakapan 
mengucapkan selamat 
dan memuji bersayap 
(extended) yang 
diperagakan 
guru/rekaman, dengan 
ucapan dan tekanan 
kata yang benar 
- Bertanya jawab untuk 
mengidentifikasi dan 
menyebutkan ungkapan 
pemberian selamat dan 
pujian serta 
tambahannya, n 
mengidentifikasi 
persamaan dan 
perbedaannya 
- Menentukan ungkapan 
yang tepat secara 
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Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
4.2 Menyusun teks 
interaksi 
interpersonal lisan 
dan tulis sederhana 
yang melibatkan 
tindakan  
memberikan 
ucapan selamat 
dan memuji 
bersayap 
(extended), dan 
menanggapinya 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
tanpa a, the, this, those, 
my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Interaksi antara guru dan 
peserta didik di dalam 
dan di luar kelas yang 
melibatkan ucapan 
selamat dan pujian yang 
dapat menumbuhkan 
perilaku yang termuat di 
KI 
 
lisan/tulis dari berbagai 
situasi lain yang serupa 
- Membiasakan 
menerapkan yang 
sedang dipelajari. dalam 
interaksi dengan guru 
dan teman secara alami 
di dalam dan di luar 
kelas. 
- Melakukan refleksi 
tentang proses dan hasil 
belajar 
3.3 Menerapkan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan 
tindakan      
memberi dan 
meminta informasi 
terkait niat 
melakukan suatu 
tindakan/kegiatan, 
sesuai dengan 
konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaan be 
going to, would like 
to)  
4.3 Menyusun teks 
 Fungsi Sosial 
Menyatakan rencana, 
menyarankan, dsb. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan atau di luar 
dugaan) 
 Unsur Kebahasaan 
- Ungkapan pernyataan 
niat yang sesuai, 
dengan modalbe going 
to, would like to 
- Nomina singular dan 
plural dengan atau 
tanpa a, the, this, those, 
my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
- Mencermati beberapa 
contoh interaksi terkait 
niat melakukan suatu 
tindakan/kegiatan 
dalam/dengan tampilan 
visual(gambar, video) 
- Mengidentifikasidengan 
menyebutkan persamaan 
dan perbedaan dan dari 
contoh-contoh yang ada 
dalam video tersebut, 
dilihat dari isi dan cara 
pengungkapannya 
- Bertanya jawab tentang 
pernyataan beberapa 
tokoh tentang rencana 
melakukan perbaikan 
- Bermain game terkait 
dengan niat mengatasi 
masalah 
- Membiasakan 
menerapkan yang 
sedang dipelajari. dalam 
interaksi dengan guru 
dan teman secara alami 
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Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
interaksi 
transaksional lisan 
dan tulis pendek 
dan sederhana 
yang melibatkan 
tindakan memberi 
dan meminta 
informasi terkait 
niat melakukan 
suatu 
tindakan/kegiatan, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
Interaksi antara guru dan 
peserta didik di dalam 
dan di luar kelas yang 
melibatkan pernyataan 
niatyang dapat 
menumbuhkan perilaku 
yang termuat di KI 
di dalam dan di luar 
kelas. 
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
3.4 Membedakan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
beberapa teks 
deskriptif lisan dan 
tulis dengan 
memberi dan 
meminta informasi 
terkait tempat 
wisata dan 
bangunan 
bersejarah 
terkenal, pendek 
dan sederhana, 
sesuai dengan 
konteks 
penggunaannya 
4.4 Teks deskriptif 
4.4.1 Menangkap 
makna secara 
kontekstual terkait 
 Fungsi Sosial 
Membanggakan, menjual, 
mengenalkan, 
mengidentifikasi, 
mengkritik, dsb. 
 Struktur Teks 
Dapat mencakup 
- Identifikasi (nama 
keseluruhan dan 
bagian) 
- Sifat (ukuran, warna, 
jumlah, bentuk, dsb.) 
- Fungsi, manfaat, 
tindakan, kebiasaan 
 Unsur kebahasaan 
- Kosa kata dan istilah 
terkait dengan tempat 
wisata dan bangunan 
bersejarah terkenal 
- Adverbia terkait sifat 
seperti quite, very, 
extremely, dst. 
- Kalimat dekalraif dan 
interogatif dalam tense 
- Menyimak dan 
menirukan guru 
membacakan teks 
deskriptif sederhana 
tentang tempat wisata 
dan/atau bangunan 
bersejarah 
terkenaldengan intonasi, 
ucapan, dan tekanan 
kata yang benar. 
- Mencermati danbertanya 
jawab tentang contoh 
menganalisisdeskripsi 
dengan alat seperti tabel, 
mind map, dan 
kemudian 
menerapkannya untuk 
menganalisis beberapa 
deskripsi tempat wisata 
dan bangunan lain 
- Mencermati cara 
mempresentasikan hasil 
analisis secara lisan, 
mempraktekkan di 
dalam kelompok masing-
masing, dan kemudian 
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fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
teks deskriptif, 
lisan dan tulis, 
pendek dan 
sederhana terkait 
tempat wisata dan 
bangunan 
bersejarah terkenal 
4.4.2 Menyusun teks 
deskriptif lisan dan 
tulis, pendek dan 
sederhana, terkait 
tempat wisata dan 
bangunan 
bersejarah 
terkenal, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
secara benar dan 
sesuai konteks 
yang benar 
- Nomina singular dan 
plural secara tepat, 
dengan atau tanpa a, 
the, this, those, my, 
their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Deskripsi tempat wisata 
dan bangunan bersejarah 
yang dapat 
menumbuhkan perilaku 
yang termuat di KI 
mempresentasikan di 
kelompok lain 
- Mengunjungi tempat 
wisata atau bangunan 
bersejarah untuk 
menghasilkan teks 
deskriptif tentang tempat 
wisata atau bangunan 
bersejarahsetempat. 
- Menempelkan teks di 
dinding kelas dan 
bertanya jawab dengan 
pembaca (siswa lain, 
guru) yang datang 
membacanya 
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
3.5 Membedakan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
beberapa teks 
khusus dalam 
bentuk 
pemberitahuan 
(announcement), 
dengan memberi 
dan meminta 
informasi terkait 
kegiatan sekolah, 
sesuai dengan 
konteks 
penggunaannya  
 Fungsi Sosial 
Menjalin hubungan 
interpersonal dan 
akademik antar peserta 
didik, guru, dan sekolah 
 Struktur Teks 
- Istilah khusus terkait 
dengan jenis 
pemberitahuannya 
- Informasi khas yang 
relevan 
- Gambar, hiasan, 
komposisi warna 
 Unsur Kebahasaan 
- Ungkapan dan kosa 
kata yang lazim 
digunakan dalam 
- Menyimak dan 
menirukan guru 
membacakan beberapa 
teks pemberitahuan 
(announcement) dengan 
intonasi, ucapan, dan 
tekanan kata yang 
benar. 
- Bertanya dan 
mempertanyakan 
tentang persamaan dan 
perbedaan fungsi sosial, 
struktur teks dan unsur 
kebahasaannya 
- Mencermati danbertanya 
jawab tentang contoh 
menganalisisdeskripsi 
dengan alat seperti tabel 
dan kemudian 
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4.5 Teks 
pemberitahuan 
(announcement) 
4.5 1 Menangkap 
makna secara 
kontekstual terkait 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
teks khusus dalam 
bentuk 
pemberitahuan 
(announcement) 
4.5.2 Menyusun teks 
khusus dalam 
bentuk 
pemberitahuan 
(announcement), 
lisan dan tulis, 
pendek dan 
sederhana, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
secara benar dan 
sesuai konteks 
announcement 
(pemberitahuan) 
- Nomina singular dan 
plural secara tepat, 
dengan atau tanpa a, 
the, this, those, my, 
their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Pemberitahuan kegiatan, 
kejadian yang dapat 
menumbuhkan perilaku 
yang termuat di KI  
 Multimedia 
Layout dan dekorasi yang 
membuat tampilan teks 
pemberitahuan lebih 
menarik. 
menerapkannya untuk 
menganalisis beberapa 
teks pemberitahuan lain 
- Membuat teks 
pemberitahuan 
(announcement) untuk 
kelas atau teman 
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
3.6 Menerapkan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan 
tindakan      
memberi dan 
meminta informasi 
terkait 
keadaan/tindakan/ 
 Fungsi Sosial 
Menjelaskan, 
mendeskripsikan, 
menyangkal, 
menanyakan, dsb. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Kalimat deklaratif dan 
interogative dalam 
- Menyimak dan 
menirukan beberapa 
contoh percakapan 
terkait dengan intonasi, 
ucapan dan tekanan 
kata yang tepat 
- Guru mendiktekan 
percakapan tersebut dan 
peserta didik 
menuliskannya dalam 
buku catatannya untuk 
kemudianbertanya jawab 
terkait perbedaan dan 
persamaan makna 
kalimat-kalimat yang 
menggunakan kedua 
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kegiatan/kejadian 
yang 
dilakukan/terjadi 
di waktu lampau 
yang merujuk 
waktu terjadinya 
dan kesudahannya, 
sesuai dengan 
konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaan simple 
past tense vs 
present perfect 
tense) 
4.6 Menyusun teks 
interaksi 
transaksional, lisan 
dan tulis, pendek 
dan sederhana, 
yang melibatkan 
tindakan memberi 
dan meminta 
informasi terkait 
keadaan/tindakan/ 
kegiatan/kejadian 
yang 
dilakukan/terjadi 
di waktu lampau 
yang merujuk 
waktu terjadinya 
dan kesudahannya, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
simple past tense, 
present perfect tense. 
- Adverbial dengan since, 
ago, now; klause dan 
adveribial penunjuk 
waktu 
- Nomina singular dan 
plural secara tepat, 
dengan atau tanpa a, 
the, this, those, my, 
their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Kegiatan, tindakan, 
kejadian, peristiwa yang 
dapat 
menumbuhkanperilaku 
yang termuat di KI 
tense tersebut 
- Membaca beberapa teks 
pendek yang 
menggunakan kedua 
tense tersebut, dan 
menggunakan beberapa 
kalimat-kalimat di 
dalamnya untuk 
melengkapi teks 
rumpang pada beberapa 
teks terkait. 
- Mencermati beberapa 
kalimat rumpang untuk 
menentukan tense yang 
tepat untuk kata kerja 
yang diberikan dalam 
kurung 
- Diberikan suatu kasus, 
peserta didik membuat 
satu teks pendek dengan 
menerapkan kedua tense 
tersebut 
- Melakukan refleksi 
tentang proses dan hasil 
belajar 
3.7 Membedakan 
fungsi sosial, 
 Fungsi Sosial 
Melaporkan, 
- Menyimak guru 
membacakan peristiwa 
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struktur teks, dan 
unsur kebahasaan 
beberapa teks 
recount lisan dan 
tulis dengan 
memberi dan 
meminta informasi 
terkait peristiwa 
bersejarah sesuai 
dengan konteks 
penggunaannya 
4.7 Teks recount – 
peristiwa 
bersejarah 
4.7.1 Menangkap 
makna secara 
kontekstual terkait 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
teks recount lisan 
dan tulis terkait 
peristiwa 
bersejarah 
4.7.2 Menyusun teks 
recount lisan dan 
tulis, pendek dan 
sederhana, terkait 
peristiwa 
bersejarah, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
secara benar dan 
sesuai konteks 
menceritakan, berbagi 
pengalaman, mengambil 
teladan, membanggakan 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan 
kejadian/kegiatan 
- orientasi ulang 
 Unsur Kebahasaan 
- Kalimat deklaratif dan 
interogatif dalam simple 
past, past continuous, 
present perfect, dan 
lainnya yang diperlukan 
- Adverbia penghubung 
waktu: first, then, after 
that, before, when, at 
last, finally, dsb. 
- Adverbia dan frasa 
preposisional penujuk 
waktu 
- Nomina singular dan 
plural dengan atau 
tanpa a, the, this, those, 
my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Peristiwa bersejarah yang 
dapat menumbuhkan 
perilaku yang termuat di 
KI 
bersejarah, menirukan 
bagian demi bagian 
dengan ucapan dan 
temakan kata yang 
benar, dan bertanya 
jawab tentang isi teks 
- Menyalin teks tsb dalam 
buku teks masing-
masing mengikuti 
seorang siswa yang 
menuliskan di papan 
tulis, sambil bertanya 
jawab terkait fungsi 
sosial, struktur teks, dan 
unsur kebahasaan 
dalam teks 
- Mencermati analisis 
terhadap fungsi sosial, 
rangkaian tindakan dan 
kejadian dengan 
menggunakan alat 
seperti tabel, bagan, dan 
kemudian mengerjakan 
hal sama dengan teks 
tentang peristiwa 
bersejarah lainnya 
- Mengumpulkan 
informasi untuk 
menguraikan peristiwa 
bersejarah di Indonesia 
- Menempelkan karyanya 
di dinding kelas dan 
bertanya jawab dengan 
pembaca (siswa lain, 
guru) yang datang 
membacanya 
- Melakukan refleksi 
tentang proses dan hasil 
belajar. 
3.8 Membedakan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
 Fungsi Sosial 
Mendapat hiburan, 
menghibur, mengajarkan 
nilai-nilai luhur, 
- Menyimak guru 
membacakan legenda, 
sambil dilibatkan dalam 
tanya jawab tentang 
isinya 
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beberapa teks 
naratif lisan dan 
tulis dengan 
memberi dan 
meminta informasi 
terkait legenda 
rakyat, sederhana, 
sesuai dengan 
konteks 
penggunaannya  
4.8 Menangkap makna 
secara kontekstual 
terkait fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
naratif, lisan dan 
tulis sederhana 
terkait legenda 
rakyat 
 
mengambil teladan 
 Struktur Teks 
Dapat mencakup: 
- Orientasi 
- Komplikasi 
- Resolusi 
- Orientasi ulang 
 Unsur Kebahasaan 
- Kalimat-kalimat 
dalamsimple past tense, 
past continuous, dan 
lainnya yang relevan 
- Kosa kata: terkait  
karakter, watak, dan 
setting dalam legenda 
- Adverbia penghubung 
dan penujuk waktu  
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Cerita legenda yang dapat 
menumbuhkan perilaku 
yang termuat di KI 
- Didiktekan guru 
menuliskan legenda 
tersebut dalam buku 
catatan masing-masing, 
sambil bertanya jawab 
terkait fungsi sosial, 
struktur teks, dan unsur 
kebahasaan yang ada 
- Dalam kelompok masing-
masing berlatih 
membacakan legenda tsb 
dengan intonasi, ucapan 
dan tekanan kata yang 
benar, dengan saling 
mengoreksi 
- Membaca satu legenda 
lain, bertanya jawab 
tentang isinya, dan 
kemudian 
mengidentifikasi kalimat-
kalimat yang memuat 
bagian-bagian legenda 
yang ditanyakan 
- Melakukan refleksi 
tentang proses dan  hasil 
belajar. 
 
3.9 Menafsirkan fungsi 
sosial dan unsur 
kebahasaan lirik 
lagu terkait 
kehidupan remaja 
SMA/MA/SMK/ 
MAK 
4.9 Menangkap makna 
terkait fungsi sosial 
dan unsur 
kebahasaan secara 
kontekstual lirik 
lagu terkait 
kehidupan remaja 
SMA/MA/SMK/MA
K 
 Fungsi sosial 
Mengembangkan nilai-
nilai kehidupan dan 
karakter yang positif 
 Unsur kebahasaan 
- Kosa kata dan tata 
bahasa dalam lirik lagu 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Hal-hal yang dapat 
memberikan keteladanan 
dan menumbuhkan 
perilaku yang termuat di 
- Membaca, menyimak, 
dan menirukan lirik lagu 
secara lisan 
- Menanyakan hal-hal 
yang tidak diketahui 
atau berbeda 
- Mengambil teladan dari 
pesan-pesan dalam lagu 
- Menyebutkan pesan 
yang terkait dengan 
bagian-bagian tertentu 
- Melakukan refleksi 
tentang proses dan hasil 
belajarnya 
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